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Preface

The need for a handbook guiding language-enriched teaching and learning first
arose when the first English language-enriched classes started in 2016-2017
in Helsinki. The first version of this handbook covering grades 1-6, published
in 2019, was created by a group of language and class teachers, guided by
specialists in bilingual education Peeter Mehistd and Tuula Asikainen. Based
on the need of the teachers, we have now expanded the handbook with a large
amount of teaching materials and activities. We are now happy to publish this
expanded edition of the handbook for English-enriched teaching and learning
covering grades 3-4. This handbook has been created for English language-
enriched teaching, but it can also be adapted to other target languages.

The project group of this handbook consisted of class and language teachers
experienced in teaching in a language-enriched programme. The handbook
aims to be very concrete and offer an easy access for teachers in language-
enriched and bilingual programmes. It comes about as a result of experience,
discussions, negotiations, literature and materials from CLIL EDU training
sessions, with the main sources listed at the end of the handbook. In particular,
the project team highly recommends Uncovering CLIL: Content and Language
Integrated Learning in Bilingual and Multilingual Education (Mehistd, Marsh and
Frigols, 2008) for deepening the knowledge of CLIL pedagogy and principles.

We would like to warmly thank Peeter Mehistd and Tuula Asikainen for their
guidance, feedback, support and help in setting expectations high to ensure a
high-quality result for the handbook project in 2017-2019.

We are very thankful for the financial support that we received from the Finnish
National Agency of Education for the development projects Helsinki oppii kielilla
3 and 4, through which the making of this handbook was funded.

Above all, we would like to thank the members of the project group for their hard
work, engagement and enthusiasm in the making of this handbook. It has been a
great pleasure to work with you, Jenni, Aapo, Hansu, Janne, Riikka and Riikkis.

Helsinki, June 2022

Tiia Huotari and Satu Koistinen
Development Services

City of Helsinki - Education Division
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The English-enriched
programme in

Helsinki

The English language-enriched programme aims to
support students to develop:

age- and grade-appropriate fluency in listening to,
speaking, reading and writing in English

age- and grade-appropriate fluency in listening to,
speaking, reading and writing in Finnish
grade-appropriate levels of academic achievement
in content subjects such as mathematics, science
or history taught in English

an appreciation of their own culture and

other cultures, and an interest in intercultural
communication.

At the same time, the language-enriched programme
aims to build student confidence in learning skills
using English for learning. This means that the
language-enriched programme is additive in nature,
seeking to add value to the national curriculum. All
the themes and learning outcomes for this handbook
arise from the Finnish National Core Curriculum,

and students in the language-enriched programme
will learn as much curriculum content as those in the
regular programme.

Teachers working in this programme use English in
the classroom to the best of their current language
knowledge and skills, whilst taking into account

the pupils’ existing knowledge of and skills in using
English. To ensure high-quality delivery of the
programme, classroom and language teachers (and
where applicable, subject teachers) co-operate to
support both content and language learning. The
class teacher is responsible for taking the lead in
building an English-enriched learning environment
in their class, and co-operating with subject and
language teachers in order to further co-construct
a language-enriched learning environment with
colleagues and pupils that extends beyond one
classroom.

The amount of use of English in the language-
enriched programme in Helsinki is 10-25%.

Pupils in the English-enriched programme learn

a minimum of 10% of their content subjects in
English (this percentage does not include English
language lessons). Teachers of an English-enriched
programme also use English in their everyday
language.
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Bilingual education

Language English-

° = iched Large-scale
programmes in tasting - 2 tion bilingual

education Immersion

H H Language
Language
tasti
According to the National Curriculum, there are e BILINGUAL

different bilingual education programmes:

Immersion

Large-scale bilingual education
Language-enriched education

Language tasting.

EDUCATION

The time used for instruction in the
target language increases

These programmes vary according to how often and

how much the target language is used in the teaching.

All the programmes aim to motivate and increase the
pupil’s interest in language(s). These programmes are

illustrated in the picture below.

Bilingual education

Bilingual programme
Immersion

Large-scale bilingual
education

English-enriched
education

(also known as small-scale
bilingual education)

Language tasting

.

Y i
Time used for instruction in the target When?
language during the school day
100% of the day. During all routines and all lessons
One target language. (except Finnish) every day.
< 25% of the day. Minimum four lessons per week
One target language. + classroom routines.
> 25% of the day. Maximum four lessons per week
One target language. + classroom routines.
Short sessions given in the target The teacher(s) decide when.

language a few times a year.
One or more target languages.
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Example timetables for different bilingual programmes

Time used for the instruction in the target language (CLIL) marked in red.

1. Inmersion

8.30-9.15

9.15-10.00

10.30-12.15

12.45-13.30

Monday

CLIL
Mathematics
group A

CLIL

Morning circle
Finnish

CLIL

Lunch
Science

CLIL
Mathematics
group B

Tuesday

CLIL
Crafts
group B

CLIL

Morning circle
Finnish

CLIL

Lunch

Finnish

CLIL

Crafts
group A

Wednesday

Finnish
group B

CLIL
Morning circle
Mathematics

CLIL
Lunch
PE

CLIL
Music

Thursday

Finnish
group A

CLIL
Morning circle
Arts

CLIL
Lunch
Crafts

CLIL
Mathematics
group B

Friday

CLIL
Mathematics
group A

CLIL

Morning circle
Finnish

CLIL

Lunch
Allanguages

CLIL
Religion/
Ethics

In immersion programs, 100% of the lessons are implemented in the target language. The target language in
total immersion is one of the Finnish national languages (Finnish, Swedish and Sami). The programme begins in
pre-primary education and lasts until the end of basic education. The teacher of the pre-primary group uses only

the target language with pupils.

2. Large-scale bilingual education

8.30-9.15

9.15-10.00

10.30-12.15

12.45-13.30

Monday

Mathematics
group A

CLIL

Morning circle
Finnish

CLIL

Lunch
Science

CLIL
Mathematics
group B

Tuesday

Crafts
group B

CLIL
Morning circle
Finnish

CLIL
Lunch
Finnish

Crafts
group A

Wednesday

Finnish
group B

CLIL
Morning circle
Mathematics

CLIL
Lunch
PE

CLIL
Music

Thursday

Finnish
group A

CLIL
Morning circle
Arts

CLIL
Lunch
Crafts

CLIL
Mathematics
group B

Friday

CLIL
Mathematics
group A

CLIL

Morning circle
Finnish

CLIL

Lunch
Allanguages
Religion/
Ethics

In large-scale bilingual education programmes, 25-50% of the activities are implemented in the target language.
The language of instruction (e.g. Finnish) and target language (e.g. English) form an entity where both languages
are present on a daily basis.
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3. English-enriched education (Small-scale bilingual education)

8.30-9.15

9.15-10.00

10.30-12.15

12.45-13.30

Monday

Mathematics
group A

CLIL

Morning circle
Finnish

CLIL

Lunch
Science

Mathematics
group B

Tuesday

Crafts
group B

CLIL
Morning circle
Finnish

CLIL
Lunch
Finnish

Crafts
group A

Wednesday

Finnish
group B

CLIL
Morning circle
Mathematics

CLIL
Lunch
PE

CLIL
Music

Thursday

Finnish
group A

CLIL
Morning circle
Arts

CLIL
Lunch
Crafts

CLIL
Mathematics
group B

Friday

CLIL
Mathematics
group A

CLIL

Morning circle
Finnish

CLIL

Lunch
Allanguages

Religion/
Ethics

In language-enriched programmes, 10-25% of the activities are implemented in the target language. The
language of instruction (e.g. Finnish) and target language (e.g. English) form an entity where both of the
languages are present on a daily basis.

4, Language tasting

With language tastings, the language of instruction is Finnish. The teacher can implement activities in various

target languages. Language tastings are short sessions during the school year (for example in the second grade

when the pupils are deciding their A2 languages).

City of Helsinki - Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3-4 CC BY-NC-SA 4.0
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Organising bilingual education

Bilingual programmes can be organised in various
different ways. The size of the group, the number of
teachers, who teaches the group and the learning
environment are just a few things that can affect how
the learning is organised. Most importantly, bilingual
education must always be planned, structured and
regularly organised according to the target language
of the programme (see the Bilingual Education
Programmes chapter). In addition, all the teachers
teaching the group should be aware of the goals and
working methods used in the bilingual programme
and should be committed to using them.

Implementation of bilingual education

When implementing a bilingual programme, one
should keep in mind that the goals, the content and
most of the working methods are the same as in
so-called monolingual education. It is also important
to remember the fundamental principles of a child's
language learning and development of language skills,
which are the same in a bilingual context as they are
in a monolingual one.

Language learning

The central elements of a child’s linguistic
development are:
- communication skills
understanding and producing language
linguistic memory
vocabulary
language awareness

To support communication skills, pupils need
to experience being heard, and their verbal and
non-verbal initiatives need to be responded

to. Understanding and producing language are

supported by modelling and using diverse language
and verbalising action in the target language. Telling
or inventing stories as well as humour, or playing
with language, support the development of linguistic
memory, vocabulary and language awareness.

In addition, language skills can be divided into the two
main categories of passive and active language skills.
Passive language skills refer to listening and reading,
while active language skills relate to speaking and
writing. It is also good to remember that passive
language skills often develop before active ones.

Even though we have set out the aims of each topic
in terms of keywords, phrases and outcomes in this
handbook, in order to build a framework for learning,
every pupil will take part in language learning at

their own pace and according to their own skills. For
example, some pupils may learn in a passive way for
a long period and that is perfectly normal. Pupils are
always encouraged to learn at their own pace and to
experience the joy of learning.

The teacher of a bilingual group should encourage
pupils to be active in order to facilitate effective
learning. Teaching a new language requires
repetition, reinforcement and patience; in primary
school this can be emphasised in the English lessons.
Language learning (learning new vocabulary) can be
an important tool for building confidence and self-
esteem.

It is very important to understand that pupils can
absorb and learn multiple languages at the same time
and that a multilingual learning environment supports
every child’s linguistic skills and language awareness.
A child does not have to have excellent skills in
Finnish in order to take part in bilingual education
and benefit from it. A child’s overall language skills
develop despite and improve because of the usage

of multiple languages. Skills in different languages

do not develop at the same pace and thus cannot be
compared to each other.

City of Helsinki - Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3-4 CC BY-NC-SA 4.0



Pedagogical principles in bilingual
education

In bilingual education, languages are a tool for
learning as well as an object of learning, and its
fundamental aim is to strengthen the child’s curiosity
and interest in languages and cultures.

When the language of instruction changes, many of
the working methods have to change as well. The
teacher has to use a lot of scaffolding (e.g. pictures)
when teaching new content in the target language
and needs to make sure that pupils understand the
content, even when they do not fully understand the
language. In order to succeed in this, one is supposed
to follow CLIL pedagogy practices.

In bilingual contexts, it is always acceptable for pupils
to use Finnish and/or their mother tongue. However,
the teacher should encourage pupils to use English
by eliciting a reaction or an answer. A reaction can
also be non-verbal. One-word answers in English are
also very acceptable; the teacher can elicit longer
answers depending on the group at hand.

In bilingual programmes, one of the main goals for
the teacher is to create a learning environment
where pupils feel secure even when they are facing
situations where they do not fully understand what
the teacher is saying. You could say that the pupils
are working as detectives, trying to find clues
(scaffolding) to solve the case (the new content).
This process takes time and both the teacher and
the pupils have to be patient during the learning
situations.

CLIL pedagogy

A common element for all bilingual programmes is
following Content and Language Integrated Learning
pedagogy (CLIL), which refers to educational
situations where the curricular content or parts of
the content are taught in a foreign language. The
essence of CLIL is integration and its dual focus: a
foreign language is used for teaching and learning
both content and language (Mehist6, Marsh and
Frigols, 2008).

The main idea is that the child is an active processor
and user of the target language. When learning new
content through a foreign language, rather than just
concentrating on the new content itself, learners
also pay attention to the language and acquire new
knowledge both in the content and in the language.
To emphasise this, the learning outcomes are divided
into content outcomes and language outcomes.

In addition to a focus on content and language,

the development of learning skills is the third
fundamental element of CLIL.

<
X 3
g@’(\ %,
O CLIL- %
®
related
goals

Learning skills

The language emerging in CLIL contexts can be
divided into three different categories:

Language of learning: vocabulary and grammatical
structures learners need in order to access the
content

Language for learning: the language required for
classroom talk, pair/group work, and collaborative
and cooperative activities

Language through learning: language that
emerges through learning.

City of Helsinki - Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3-4 CC BY-NC-SA 4.0



Bloom’s taxonomy

As in all teaching processes, there is a need to
develop learners’ thinking skills and CLIL is no
exception to this. “The more powerful the thinking is,
the greater the learning is,” as Mehistd, Marsh and
Frigols formulate it. Therefore, in this handbook we

evaluate

higher thinking skills

have chosen working methods that aim to provide
opportunities for pupils to use the language and
acquire language skills functionally and through

play, as well to develop their thinking skills. The
development of thinking skills is based on a model of
Bloom’s taxonomy, as presented below.

apply

lower thinking skills

create

lower thinking skills



Core features of CLIL

It is also important to understand that CLIL cannot
be separated from standard good pedagogical
practices. The content and working methods are the
same when it comes to bilingual education. The CLIL
approach seeks to add value; its core features are
the following:

Multiple focus

Learning content according to the national
curriculum

Enhancing of target language skills
Developing learning and thinking skills

Safe and enriching learning environment

Using routine activities and discourse
Displaying language and content throughout the
learning environment

Building learner confidence to experiment with
language and content

Guiding access to authentic learning materials
Increasing learner language awareness

Authenticity

Maximising the accommodation of learner
interests

Making a regular connection between learning and
the learners’ lives

Connecting with other speakers of the target
language

Active learning

Learners communicating more than the teacher

Scaffolding

Building on a learner’s existing knowledge, skills,
attitudes, interests and experience

Repacking information in user-friendly ways
Responding to different learning styles
Fostering creative and critical thinking

Co-operation

Planning lessons/themes in co-operation with
other teachers
Involving parents in learning

(Mehist®, Marsh and Frigols, 2008: 29-30)

Scaffolding — support for learning

Scaffolding is a term that was originally used to

refer to teacher-talk that helps pupils to carry out
activities and to solve problems. Scaffolding includes
simplifying tasks by breaking them down into

smaller steps, keeping pupils focused on completing
the task by reminding them of what the goal is,

and demonstrating other ways to do the tasks.
Scaffolding provides models of vocabulary, sentence
construction and language structures.

When learning new content in the target language in
bilingual early education, scaffolding should always
include visual aids (e.g. pictures). The teacher should
model and demonstrate the new language (e.g.

with facial expressions, gestures) and repeat new
vocabulary with the pupils. New vocabulary can be
included in daily routines (e.g. the morning circle,
lunch) to increase the pupil’s opportunities to use and
learn the new language.

Simultaneously translating things that are said in English
into Finnish is not a form of scaffolding. The teacher
should use the target language systematically during the
lessons. If pupils have difficulties understanding the new
content through the target language, the teacher should
use scaffolding methods to help them understand. The
teacher can change the language from English to Finnish
in situations where a pupil feels insecure or scared.

Although scaffolding is recognised as temporary
support, which is gradually taken away so that
learners can eventually work without it, teachers
should use a lot of it. The pupils will only use the
scaffolding they need.

How to provide scaffolding

Create interest by activating prior knowledge

Break tasks into smaller chunks/steps

Provide support

+ Input scaffolding: The support pupils need to
understand new content taught in the target
language.
Output scaffolding: The support pupils need
to produce language about new content in the
target language.

What is scaffolding?

Visual aids
Flashcards of new vocabulary
Flashcards of keywords
Drawings

Facial expressions

Gestures

Concrete objects

Modelling the language

Repetition

City of Helsinki - Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3-4 CC BY-NC-SA 4.0



Introduction to
the handbook

This handbook is written to serve as guidance for
teachers teaching in a bilingual language-enriched
programme. We emphasise that in bilingual education
the needs of different learners are many and varied,
and the handbook provides ideas and support. Also,
this handbook is a work in progress and the themes,
intended learning outcomes, related words, phrases
and activities proposed will be revisited regularly in
order to assess whether the handbook needs to be
adjusted to better support teaching and learning in a
bilingual context.

Why do we need this handbook?
The handbook has the following goals:

It aims to standardise language-enriched teaching
in City of Helsinki schools.

It clarifies the planning process of language-
enriched teaching for the teachers.

It provides tools for language-enriched teachers.
It guides and models the teaching of curricular
content in English.

It gives concrete examples of and ideas for
everyday language use in arts, music, crafts and
physical education.

It increases cross-curricular co-operation
throughout all grades and subjects.

Structure of the handbook

We have divided the handbook into three parts that
cover grades 1-2, 3—-4 and 5-6. To help you gain an
overview of all the themes and curricular content
elaborated on in the handbook, we have created

an annual clock, which is also intended to unify
language-enriched teaching and increase teacher co-
operation. The curricular content chosen is collected
under three main themes:

This is me
Me as a scientist
Me as an artist

For every theme we have created age- and grade-
appropriate intended learning outcomes for
curricular content (titled Content outcomes) and
intended learning outcomes for language (titled
Language outcomes). Under one theme, you can find
content for different subjects. The order that we have
chosen for the themes and contents is a suggestion
and you can change it to suit your learners’ needs
best. Both content and language outcomes also
include some classroom and learning activities.
Please feel free to set some of your own intended
learning outcomes as well.

Each two-page spread of the handbook will have the
curricular content on the left-hand side and the plan
for the classes regarding the curricular content on
the right. All the attachments can be found at the end
of the handbook and they are numbered accordingly.
The activities planned for the class are based on

the curricular content and for some themes there
are extra activities as well. The class activities are
examples and can be adjusted according to your
own approach. As always, coming up with your own
activities is more than welcome.
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Content outcomes

The chosen content aims to help learners to develop
grade-appropriate levels of academic achievement in
different subjects, as defined in the Finnish National
Curriculum. It also aims to develop learners’ thinking
skills. These are based on a model of Bloom’s
taxonomy, as presented below. Due to the nature of
this document, we won’t consider Bloom’s taxonomy
in detail.

Language outcomes

The language outcomes contain curricular goals in
the subject of English as well as language-learning
skills and strategies. They all describe what a pupil
is expected to learn in each grade. You will naturally
teach additional language (phrases, expressions,
words) when responding to your students’ wishes
to learn how to use English to speak and write about
topics and thoughts that are of interest to them.

Keywords, phrases and other
linguistic support

We have created lists of keywords, key phrases,
speaking and writing frames, and lesson activities
to provide examples of language that teachers and
learners use when they are working on a certain
theme. These form a sort of building block for
teacher-talk and examples of language that is used in
the learning situation. They help learners to access
the content, to be able to learn it and speak about

it. Keywords and phrases encompass different
variations of language and help learners to develop
their skills in the language of learning, the language
for learning and the language through learning.

At school, situations will arise where the students will
need and want to learn additional language to speak

about what is important to them. Therefore, the lists
of keywords and phrases are not exhaustive. Feel
free to develop and supplement them as needed.

Speaking and writing frames are scaffolding

tools that you can use in the classroom. You can
also use some of the speaking frames as writing
frames and vice versa. They provide models of
sentence construction, language structures as well
as vocabulary, and as the learners’ language skills
develop, parts of the frames or the whole frame can
be left out.

We have also created some examples of exercises
for different content that may help you to come up
with ideas for learning activities in language-enriched
programmes.

Scaffolding: We have divided scaffolding into input
scaffolding and output scaffolding. Input scaffolding
can include videos for warm-up exercises and links
to websites or texts for reading that are meant to be
used by the teacher. The output scaffolding includes
speaking and writing frames as well as worksheets
for the pupils to help them produce language.

LOTS & HOTS: Lower-order thinking skills (LOTS) and
higher-order thinking skills (HOTS) are skills you need
for learning. The teacher helps the learners develop
both skills and to move from concrete thinking
towards abstract thinking. In the handbook we have
listed what LOTS and HOTS pupils use when doing the
activities designed for the CLIL lessons.

Attachments include the writing and speaking
frames, worksheets and flashcards needed for class
activities. You can find the attachments at the end of
the handbook.

Activities are the example activities for the classes
for each theme. At the beginning of each activity
there is a list of the things that are needed for that
particular activity. Most materials are included in the
attachments, but there are also things like paper or
colour pencils that should be found in every school.

City of Helsinki - Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3-4 CC BY-NC-SA 4.0
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The handbook’s annual clock

The annual clock divides the school year into four The handbook’s headings follow the same colour
periods: early autumn, late autumn, early spring and codes and help the reader to navigate through the
late spring, and gives a suggestion for when to teach handbook.

each theme and its content during the school year.
Again, please feel free to change it if needed.

THIS IS ME

Body structure (anatomy)
Fire safety

First aid

ME AS A SCIENTIST

Finland/Nordic and Baltic countries
Technology, electricity and safety
Changes in animal behaviour

THIS IS ME
Me and others
My strengths

ME AS A SCIENTIST

Safety in traffic

Mathematics — Multiplication
Mathematics — Division
Mathematics — Numbers 0-1,000
Seasons and weather

ME AS AN ARTIST
The colour wheel

THIS IS ME
Recycling and ecological choices
Healthy lifestyle

ME AS A SCIENTIST
Songs in English and moving to
the rhythm

ME AS A SCIENTIST

Water cycle and states of matter
Photosynthesis

Living and non-living things

ME AS AN ARTIST
Volume, meter, tempo and pitch
Planning in arts and crafts
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How to read the handbook

There are two columns and five colour codes in the
handbook. You will find the theme and the content
set out in the heading. The colour of the heading also
indicates the period suggestion for when to teach the

content during the school year:

In the left-hand column of the curricular content page you will find the content and language
outcomes, and in the right-hand one the linguistic support provided. The parts of the handbook

weritten in *blue are suggestions for the outcomes and examples for the 4th grade.

The theme

The content

v
14. ME AS A SCIENTIST

Content outcomes

You can:

« describe the changes in animal behaviour
during each season.

Language outcomes

You can:

« discuss the changes in animal behaviour

« read a longer text about animal behaviour
during different season and summarise
(paraphrase) in Finnish what it says

«+ create your own word and phrase bank for
speaking about animal behaviour during
different seasons

- use a model to describe seasonal changes in
animal behaviour.

Changes4n animal behaviour

Key words
dormancy, hibernation, migration, fur colour changes,
adaptation

Speaking frame:
squirrels store food.
winter birds fly south/migrate.
In summer bears hibernate.
spring
autumn

birds build nests.

animals mate.

Writing frame:
Avyear in a bear’s life
In spring, baby bears are born. In summer, bears eat lots

of food. In autumn, bears eat more, and build a den. In
winter, they sleep (hibernate).

Left-hand column: content
and language outcomes for
learners.

Right-hand column: key
words, key phrases, speaking
and writing frames etc.

The colour of the
heading indicates the
suggestion for when
to teach the content
during the school year.

The parts of the
handbook written in
*blue are suggestions
for the outcomes and
examples for the 4th
grade.
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14. Me as a scientist — Changes in animal behaviour

Scaffolding Activities

Input scaffolding What animal am I1?

+ Forestanimal flashcards What do you need: Forest animal flashcards (attachment 14.1),

« Text1 Speaking frame 1 (attachment 14.2), tape, marker.
Output scaffolding The pupils are shown the animal flashcards. Then, the teacher
. Speaking frame 1 tapes an animal name on each pupil’s forehead. The task of

each pupil is to ask yes/no questions to find out which animal

« Writing frame 1 R >
they are with the help of Speaking frame 1.

« Worksheet 1

A Yearin A Bear’s Life

LOTS & HOTS
+ remember What do you need: Writing frame 1 (attachment 14.3)
- analyse
. report The pupils work in pairs or individually. With the help of Writing
. list frame 1, they write a short text about an animal of their choice.
In the end, they read their texts to each other or to the whole
Attachments: group-
« Attachment 14.1: Forest animals
flashcards *Four seasons of forest animals.
« Attachment 14.2: Speaking frame 1
- Attachment 14.3: Writing frame 1 What do you need: Text 1 (attachment 14.4), Worksheet 1

« *Attachment 14.4: Text 1 (attachment 14.5)

+ *Attachment 14.5: Worksheet 1 The pupils work either in pairs or individually. They read the text

“Winter in the Forest” out loud to each other. The teacher can
also read it to the pupils first. Then they work in pairs or groups
of three and fill in the missing information in Worksheet 1.

The right-hand column: Activity examples
for classes concerning the given theme.
Each theme contains three activities, from
which at least one is intended for the 4th
grade.

The left-hand column: The theme,
the content, scaffolding, LOTS

& HOTS (Lower-order thinking
skills & Higher-order thinking
skills), attachments.

In the PDF version there are direct links
to the attachments. If you are using the
printed version of the handbook, you'll
find all the attachments on the website
https.//kielet.hel.fi/
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How to plan language-enriched

teaching

In this chapter, we have gathered some guiding
principles that can help you plan your teaching for
learners in a language-enriched programme. We
have elaborated on these for a period, a week and a
lesson.

At the end of this chapter, you will also find an
example of a checklist for good pedagogical
practices. You will find the same list at the end of
every period in the handbook.

Week

Plan the week so that it includes both teaching
content in English (minimum of 10%) and arts, music,
crafts and/or PE lessons where English is used for
instructions, everyday use and also for teaching
some of the content (up to 15%). Remember to
integrate key phrases into your weekly routine.

You can focus on the curricular content in the subject
lessons (e.g. science, maths) and practise keywords
and phrases (pronunciation and grammar) in English

Period

When planning a period in a language-enriched
programme, you can follow these steps:

Choose curricular content in the handbook
Plan the period together with the pupils’ English
teacher and co-teacher
Prepare the speaking and/or writing frames and
other materials needed. You can adjust your
teaching by scaffolding less or more. (N.B. There
are good resources available on the internet.
Search for ESL or EFL resources.)

- Agree on the assessment of content and language

outcomes
Monday Tuesday
8.30-9.15 Mathematics Crafts
group A group B
9.15-10.00 CLIL CLIL
Morning circle Morning circle
Finnish Finnish
10.30-12.15 @ CLIL CLIL
Lunch Lunch
Science Finnish
12.45-13.30 = Mathematics Crafts
group B group A

lessons, if possible. If your pupils study another
language as well as English as Al, we suggest they
also work on the same theme.

You can change the subjects in which you use English
for teaching during the weeks according to the
themes and curricular content you are teaching /
what theme and content is suitable. Here is a week
plan example for Grade 2.

In this timetable example we have highlighted CLIL

lessons

- In red: lessons where the academic content is

taught in English (minimum of 10%)

- In blue: arts, music, crafts and PE lessons where
English is used for instructions, everyday use and for
teaching some of the content (up to 15%)

- In green: examples of routines in English that can be
integrated into every week plan, e.g. morning circle

and lunch.
Wednesday Thursday Friday
Finnish Finnish CLIL
group B group A Mathematics
group A
CLIL CLIL CLIL

Morning circle
Mathematics

Morning circle
Arts

Morning circle
Finnish

CLIL CLIL CLIL

Lunch Lunch Lunch

PE Crafts Allanguages

CLIL CLIL Religion/

Music Mathematics Ethics
group B

City of Helsinki - Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3-4 CC BY-NC-SA 4.0
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Lesson

When you plan a lesson, ensure that the areas listed
below are covered:

The learning environment is safe, friendly and rich
in language and content.

+ Routine activities and warm-up activities are used
- Subject content is rich and academically

- challenging

- There is extensive oral and written language input

Lesson objective(s) for content outcomes and for
language outcomes are clear and visible.

You are scaffolding the language and content.

- language: vocabulary and grammatical structures
the learners need in order to access the content
are given and learnt.

- content: using graphic organisers and
subheadings, highlighting the key facts, breaking
material into chunks, reducing the number of tasks
at one time

The lesson structure favours student talking time
over teacher talking time, and learners have many
opportunities to speak and/or write.

Methods and activities support learning.

- Activities are collaborative and cooperative

Materials and equipment are suitable.

- There are good resources available on the internet.

Search for CLIL, ESL or EFL resources.

Differentiation, feedback and evaluation

Checklist for good pedagogical practices

You will also find a checklist for good pedagogical
practices at the end of every period. These are
especially suitable for language-enriched classes.
You can use them to reflect on your teaching and for
setting goals for the period to come. The checklist
is based on a presentation of CLIL essentials for
primary schools developed by Peeter Mehist6
(2018) and the planning and observation checklist in
Uncovering CLIL (p. 232).

Grade 3 Grade 4
The learning environment is safe and friendly. a o
The learning environment i rich and supports learning. o o

Ifoster learner autonomy

- by giving learners choices to make o o
by teaching learning skills o o
+ by negotiating on decisions about the learning process with learners. o o
I give learners opportunities for cooperative learning. o o
I plan my lessons in order to ensure learners speak, write and read more than | do. o o
I plan my teaching with colleagues. o o
The intended learning outcomes for language are explicit and visible to my learners. o o
The oral and/or written language input is extensive. o o
1 am scaffolding language input and output (e.g. shortening sentences, repeating nouns o o
instead of using pronouns, underlining key phrases, providing speaking and writing frames,

organising vocabulary in categories, etc.)

The academic language is visible to learners. o o
Intended learning outcomes for content are explicit and visible to my learners. o o
1am scaffolding content (e.g. by using graphic org; and ighlighti o o
the key facts, breaking material into chunks, reducing the number of tasks at one time, etc.)

The content is academically challenging. o o
Ireflect on learning with my learners. o o
I reflect on my teaching. o o

Notes My moment of success
during the last period

My goals for next period

40 City of Helsinki - i ion / English-enri i BY-NC-8AL0
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Daily activities in language learning

Everyday routines in school provide opportunities
for language learning and for reinforcing language
learning. Pupils gain confidence and skills through
repeating the same routines. Repetition increases
pupils' language learning at the same time as helping

them manage daily life in school.

Informal chat is also an important part of the school

Arriving at school

The beginning of the lesson

The end of the lesson

Morning circle

Lunch

day. Although the pupils might not participate in this
chat, at least to begin with, it is a useful way to bring
the language into daily use. Praise is a good place to
start. There is always a chance to say “Well done!” or
“That’s great!” during the school day.

This section provides phrases for use in language

Hello / Hi

How are you?
Good morning
Wash your hands

Please go to your seat
Sit down please
Go and get your things

Mark your homework
Clean up please

Pack up your things
Don’t forget your books
Thank you for the lesson

Good morning!

How are you?

How many pupils are there?
Is Auri here?

Where is Ali?

How was your weekend?
What day is it today?

What day was yesterday?
What day will tomorrow be?
What day will the day after
tomorrow be?

Please go to your seat

Would you like milk or water?
Today’s food is salmon pasta

In the salad there is lettuce,
cucumber and tomatoes
Anyone who has a red shirt can
come and get their food

learning throughout a school day.

Take off your outdoor clothes
Put your shoes away
Put your slippers on

Please quieten down
Let’s start the lesson
Please wait

Did you have a good lesson?
It was a really good lesson!
Goodbye

See you tomorrow!

What is today’s date?

What month is it?

What seasonis it?

What year is it?

How is the weather today?
What did you have for breakfast
today?

Let's check the timetable for
today

Would you like salad dressing?
Please taste your salad / food
Would you like some more?
Would you like some
crispbread?

Enjoy your lunch / meal!
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1. THIS IS ME

Me and others

Content outcomes

You can:

- define and list the qualities of a good friend
explain school and classroom rules
list and discuss good manners

- distinguish between good and bad manners.

Language outcomes

You can:
use adjectives to describe a good friend
write a simple text about a good friend

- list and discuss the school and classroom
rules

« correctly copy the classroom rules and the
list of good manners

« create a poster of your top three classroom
rules

match words and pictures about good
manners.

Key words
team spirit, bullying

Key phrases
- A good friend is helpful/kind/friendly/fair/nice/brave.

« Help others
Raise your hand
Listen.
Be polite. (please, thank you)
Don’t bully.
Play with everyone.
Be a good friend.
Listen to instructions.
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1. This is me — Me and others

Scaffolding

Input scaffolding

- Friendship adjectives flashcards
+ Friendship traits flashcards

« Speaking frame 1

Output scaffolding

- Friendship adjectives flashcards
- Friendship traits flashcards

« Wpriting frame 1

LOTS & HOTS
- list

+ write

+ explain

- categorise
- choose

- decide

Attachments:

« Attachment 1.1: Friendship adjectives

flashcards

« Attachment 1.2: Friendship traits
flashcards

- Attachment 1.3: Speaking frame 1

- Attachment 1.4: Classroom rules
flashcards

*Attachment 1.5: Writing frame 1

Activities
Friendship traits

What do you need: Friendship adjectives flashcards (attachment
1.1), Friendship traits flashcards (attachment 1.2), Speaking frame 1
(attachment 1.3)

What are the good qualities of a friend? The pupils think of traits
that they find essential in a good friend and list them on the chalk/
whiteboard.

Then the pupils work in small groups. The pupils sort the
friendship adjectives flashcards into two piles: the good and the
bad traits. All the pupils choose one trait that is their own best
feature and one trait that you should avoid as a friend.

The pupils go to new groups and tell about the cards they picked
up in the last group, with the help of Speaking frame 1.

Classroom rules

What do you need: a big piece of paper and pencils, Classroom
rules flashcards (1.4)

The teacher introduces the classroom rules flashcards to
the pupils. The pupils can also give their own suggestions for
classroom rules.

Then the teacher asks the pupils to form groups and choose the
three most important rules for their group.

When the groups have chosen three rules that are the most
important for them, the pupils vote for the classroom rules by
telling their choices to other pupils and the teacher.

The teacher keeps a record of all the votes. The five most popular
rules are chosen for the classroom rules.

Finally, the pupils write the rules on a big poster and put it on
display in the classroom. Everyone signs the new rules and that
way they commit to them.

*Writing about a good friend

What do you need: Friendship adjectives flashcards
(attachment 1.1), Writing frame 1 (attachment 1.5)

The pupils write a short story or a text about a good friend with the
help of the friendship adjectives flashcards and the writing frame.

The pupils work in small groups and read their texts to the rest of
the group.
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2. THIS IS ME
*My strengths

Content outcomes

You can:
name different strengths (using visual aids)

- talk about
- your strengths
+ your friend’s strengths

name three different situations in which you
use your strengths

name strengths that you want to develop
discuss how you can develop new strengths.

Language outcomes

You can:

make a well-organised presentation about

your strengths (e.g. a hand of strengths)

describe what strength you will build and how
- take part actively in classroom discussions

and group work (when speaking to each
other).

Key words

strengths, humour, curiosity, self-control, gratitude,
creativity, compassion, love of learning, hope, love,
teamwork, grit, social intelligence, bravery, zest,
kindness, forgiveness, perspective, judgment, leadership,
appreciation, prudence, fairness, honesty, spirituality,
humility

Internet resource:
Huomaa hyvi (video) bit.ly/HB-001
VIA institute (webpage) bit.ly/HB-002

Speaking frame
on page 27.
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2. This is me — My strengths

Scaffolding

Input scaffolding

Strength cards

Output scaffolding

Speaking frame 1
Weriting frame 1
Writing frame 2

LOTS & HOTS

write

use
choose
explain
predict
complete
examine
classify

Attachments:

Attachment 2.1: Strength cards
*Attachment 2.2: Writing frame 1
*Attachment 2.3: Writing frame 2
*Attachment 2.4: Speaking frame 1

Activities
My strengths

What do you need: Strength cards (attachment 2.1),
iPad/cell phone for taking pictures

What do the strengths look like? The teacher goes through the
strength cards with the pupils. The pupils work in small groups
and mime the strengths. They take photos or make small
performances of the situations where some of these strengths
are shown. The pupils present their work and the rest of the
group tries to guess which strength(s) are shown in them.

*Developing your strengths

What do you need: Strength cards (attachment 2.1), Writing
frame 1 (attachment 2.2), Writing frame 2 (attachment 2.3)

The pupils choose a strength they would want to learn or
improve. Then they make a checklist for themselves on how to
act/behave to actively try to improve this strength with the help
of a Writing frame 1.

Then, with the help of a Writing frame 1, the pupils write a diary
for a week where they tell how they practised that strength.
*Conversation about strengths

What do you need: Speaking frame 1 (attachment 2.4)

With the help of Speaking frame 1, pupils talk about strengths

in pairs. First they tell about their own greatest strengths and
then they tell about their partner's greatest strengths.
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Speaking frame:

What are your strengths? What are my key strengths?

My key strength is

My two greatest
strengths are

Your key strength is

Your two greatest
strengths are

appreciation of beauty &
excellence
bravery
curiosity
fairness
forgiveness
gratitude
honesty

hope

humility
humour
judgement
kindness
leadership

love

love of learning
perseverance
perspective
prudence
self-regulation
social intelligence

because | explore new places and | enjoy reading
about rockets.

because | help others. | do favours for others.
because | don’t give up. | finish what | start.

because l...

because you explore new places and you enjoy
reading about rockets.

because you help others.

because you do favours for others.
because you don’t give up.
because you finish what you start.

because you...

| would like to practise

bravery
curiosity
fairness
forgiveness
gratitude
honesty

hope

humility
humour
judgement
kindness
leadership

love

love of learning
perseverance
perspective
prudence
self-regulation
social intelligence

appreciation of beauty & excellence

by telling the truth.

by being nice.

by listening to others.

by thinking positively.

by reading stories about my heroes.

by asking adults what they are grateful for.

by...
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3. ME AS A SCIENTIST

Safety in traffic

Content outcomes

You can:

explain traffic rules for pedestrians
explain the meaning of five traffic signs
cross the road safely

*use public transport safely

explain how to get from A to B
using public transport
on foot.

Language outcomes

You can:

use speaking frames to give clear directions
use gestures to give directions

role-play buying a ticket / *helping a friend
or tourist find their way (e.g. to the football
match)

to memorise phrases to use when buying a
ticket

explain to a foreign student how to cross the
road safely.

Key words

pedestrian, pavement, bridge, reflector, helmet, traffic sign,
zebra crossing, crossing, *ticket, single fare, return ticket,
children’s ticket, bicycle, platform, bus stop, coach, bus
driver, passenger, pedestrian, cyclist

Key phrases

+ Go straight on.
Turn left/right.
Onyour left thereis ____.
Go down/up the stairs.
Go past the church.

*Take the bus/bus number X
Get off the bus at

Take the tram/metro/train/ferry to

How do you getto _____ ?

When is the next busto _____ ?

When does the next metro go to Matinkyla?
Which bus should I take to _____ ?

Does this bus go to ...?
Where do | get off?

Where can | buy a ticket for _____ ?
How much does it cost?
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3. Me as a scientist — Safety in traffic

Scaffolding

Input scaffolding

Traffic flashcards
Scaffolding traffic lights

Output scaffolding

Speaking frame 1
Speaking frame 2
Scaffolding traffic lights
An example of a price list
Writing frame 1

LOTS & HOTS

explain
write
use
decide
choose

Attachments

Attachment 3.1: Traffic flashcards
Attachment 3.2: Speaking frame 1

Attachment 3.3: Scaffolding traffic
lights

Attachment 3.4: Speaking frame 2

Attachment 3.5: An example of
a price list
*Attachment 3.6: Writing frame 1

Activities
Traffic police

What do you need: Traffic flashcards (attachment 3.1),
Speaking frame 1 (attachment 3.2), Scaffolding traffic lights
(attachment 3.3)

The teacher shows pupils the five most common pedestrian
traffic signs (e.g. the pedestrian crossing sign, the bike lane
sign, the shared bike and pedestrian sign, the pedestrian
walking sign and the residential area sign).

The pupils work in small groups. In each group, one of the pupils
is the traffic police. The traffic signs are spread around the
classroom. With the help of a speaking frame, the traffic police
asks questions from the group and they have to answer by
going to the right sign and acting accordingly (ex. “Where can |
cross the road safely?” or “Where am | allowed to ride a bike?”).
The traffic police gives feedback to the group by using the
scaffolding traffic lights.

The pupils change roles so that everyone gets to be the traffic
police.

Ticket booth

What do you need: Speaking frame 2 (attachment 3.4), play
money, An example of a price list (attachment 3.5)

The pupils work in small groups. One of the pupils is the ticket
seller and the rest of the group are customers. All the pupils
choose where they want to travel and buy a ticket with the help
of the speaking frame. The seller uses the price list and tells how
much the ticket costs. The pupils change roles.

*Find the way

What do you need: A map of a city, Writing frame 1
(attachment 3.6)

The pupils work in pairs. Pupil 1 decides where he/she is and
where he/she is going. Pupil 2 looks at the map and guides pupil
1to the chosen location with the help of a speaking frame.

The pupils write the instructions from A to B with the help of
Writing frame 1.
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4. ME AS A SCIENTIST

Mathematics — Multiplication

Content outcomes Key words
addition, times tables for 1-10, multiplier, multiplicand,
You can: product

+ understand the link between addition and
multiplication by
« connecting pictures and expressions
together
- drawing pictures of expressions

+ use manipulatives to solve multiplications
memorise times tables for 1-10

name the parts of a multiplication number
sentence

« use multiplication to solve maths problems.

Language outcomes

You can:
chant/sing/rap the times tables for 1-10
« use mathematical terms correctly.
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4. Me as a scientist - Mathematics — Multiplication

Scaffolding

Input scaffolding

Fitness exercise flashcards
Number cards

Output scaffolding

Speaking frame 1
Speaking frame 2
Writing frame 1

Speaking frame 3

LOTS & HOTS

relate
find

tell

use
complete
explain
solve
illustrate
examine

Attachments:

Attachment 4.1: Fitness exercise
flashcards

Attachment 4.2: Speaking frame 1
Attachment 4.3: Speaking frame 2
Attachment 4.4: Number cards
*Attachment 4.5: Speaking frame 3

Activities
Multiplication fitness

What do you need: gym hall, Fitness exercise flashcards
(attachment 4.1), Speaking frame 1 (attachment 4.2)

This exercise can be done during P.E. class. Pupils choose different
fitness exercises that they will do: for example push-ups, chin-ups,
ab exercises, line running, squats. Every pupil can then decide

how many repetitions they will make and how many times they will
repeat the same exercise. Each pupil will also write these on a piece
of paper. They will then do the exercises and count how many times
they did them.

After each exercise the student will have to run to the teacher and
tell how many repetitions of each movement they did.

Mathematical sentences

What do you need: Number cards (attachment 4.4),
Speaking frame 2 (attachment 4.3)

First, the teacher revises the terms of a mathematical sentence:
multiplication, multiplier, multiplicand, product.

The pupils will then make mathematical sentences in pairs. The
pupils will be sitting back to back. One pupil will say the sentence by
using Speaking frame 1.

The other pupil will then write the mathematical sentence by using
the number cards and fill out the product. The first pupil checks if
it’'s correct. Then they will change roles.

*Order of operations and parentheses

What do you need: Number cards (attachment 4.4),
Speaking frame 3 (attachment 4.5)

Pupils make mathematical riddles for each other by using the
number cards. They will only put the numbers on display and leave
an empty space between them.

The pupil solving the riddle must solve where the multiplication/
division/addition/subtraction sign, equals to sign and possible
brackets should be. For example:

5_5_4_40 > (5+5)*4=40

The pupil has to explain how to calculate the sentence by using
Speaking frame 3.
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5. ME AS A SCIENTIST

Mathematics — Division

Content outcomes Key words
divider, dividend, quotient, equal, sharing equally, grouping
You can: for division

« use manipulatives when
- sharing equally
« grouping for division
connect pictures of division and division
expressions together

understand the link between division and
multiplication

« name the parts of the division number
sentence

use division to solve maths problems.

Language outcomes

You can:
use mathematical terms correctly.
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Me as a scientist — Mathematics — Division

Scaffolding Activities

Input scaffolding Autumn division

- Division poster What do you need: Division poster (attachment 5.1),

- Sweet shop flashcards Writing frame 1 (attachment 5.2), pen and paper, camera

+ Number cards
This class will take place outside. First the teacher revises the

- Place value mat terms used in division with the help of the division poster.
Output scaffolding The pupils collect things that can be found outside in the autumn:
. Speaking frame 1 pine cones, rocks, sticks, berries, etc. The pupils will then use

these objects to illustrate division and take pictures of them (for
example, they can collect 20 pine cones and make five circles in
+ Place value mat the sand or using chalk).

- Worksheet 1

« Number cards

They take a picture of the calculation. The pictures are printed out
and the pupils will write a division story of their own picture on a
piece of paper with the help of the Writing frame 1.

LOTS & HOTS

« find Then the teacher spreads the pictures around the classroom,

. tell collects and mixes the stories and gives one story to each pupil.
The pupils will have to find the matching picture to the story they

© use are given.

+ explain

. solve Then the teacher collects and mixes the stories again and the

. same exercise is repeated.

« illustrate

« show *In a sweet shop

+ choose
What do you need: Sweet shop flashcards (attachment 5.3),
Speaking frame 1 (attachment 5.4)

Attachments: In this exercise the pupils will practise buying and selling. They will

- Attachment 5.1: Division poster also have to find out how many treats they can buy with the money

- Attachment 5.2: Writing frame 1 they have.

*Attachment 5.3: Sweet shop The pupils form pairs. One of the pupils is the owner of the sweet
flashcards shop and the other is a customer.
*Attachment 5.4: Speaking frame 1

*Attachment 5.5: Place value mat The pupil who plays the customer is given play money (€1-5) and

will have to buy something from the sweet shop with the help of
*Attachment 5.6: Worksheet 1 Speaking frame 1. The pupil playing the owner of the sweet shop
will also use Speaking frame 1.

*Dividing by place value

What do you need: Base ten blocks, Place value mat
(attachment 5.5) , Worksheet 1 (attachment 5.6)

Using the base ten blocks and place value mat, the pupils try to
solve mathematical problems in Worksheet 1.
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6. ME AS A SCIENTIST

Mathematics — Numbers 0-1,000

Content outcomes Key words
numbers 0-1,000, base-10 system, decimal system, place

You can: value, ones/tens/hundreds/thousands

« count from 0 to 1,000 (including backwards)

regroup the numbers into ones, tens,
hundreds, thousands (place value)

recite the numbers 0-1,000 in English
« compare magnitudes

- add and subtract the numbers 0-1,000
vertically

- create maths problems.

Language outcomes

You can:
- write and name the numbers 0-1,000

« speak clearly and loudly enough that
everyone can hear you

« correctly use expressions
- greater than
+ lessthan.
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6. Me as a scientist - Mathematics - Numbers 0-1,000

Scaffolding

Input scaffolding
- Place value mat
+ Place value poster

Output scaffolding
- Place value mat
- Worksheet 1

LOTS & HOTS
+ name

- describe

« show

+ solve

« complete
« compare
- decide

Attachments:

- Attachment 5.5: Place value mat

- Attachment 6.1: Place value poster
. Attachment 6.2: Worksheet 1

Activities
Place value

What do you need: Place value mat (attachment 5.5), Place value poster
(attachment 6.1), Worksheet 1 (attachment 6.2)

The teacher revises the familiar place values: ones, tens and hundreds.
Thousands are introduced as a new place value. The pupils are given

a place value mat. The teacher says a number and the pupils have to
place it on the place value mat. Then the teacher asks:

The teacher: How many ones/tens/hundreds/thousands does this
number have?

The student: /It has five thousands/two hundreds, etc.

After that, together with the teacher, the pupils investigate what
happens when there are 10 of a given value, for example ten ones =
one ten, ten tens = one hundred, ten hundreds = one thousand. Then
the teacher can revise what they have just discovered by using a place
value poster.

Finally, the pupils are given Worksheet 1in which they will further
practise the place values.

Place value fitness
What do you need: gym hall, exercise mats

This exercise should be done during P.E. class.

The pupils decide on an exercise for each: thousands, hundreds, tens,
ones. Everyone gets their own exercise mat. Open up an online random
number generator and set the minimum value at 1,000 and the maximum
at 9,999.

The pupils get to randomly generate a value and do the amount of
decided exercises. For example, for the number 4,389 pupils do 4
thousands-moves (e.g. push-ups), 3 hundreds-moves, 8 ten-moves
and 9 one-moves.

The pupil who generates the numbers gets to pass that round of
exercise and answers questions asked by the teacher:

What number is in the hundreds? What is the place value of number 6?
*Dice calculations
What do you need: dice (preferably 10-sided, virtual dice work as well)

The pupils create calculation exercises by using dice. The first die-roll
decides the value for thousands, the second for the hundreds and so on.
Then they will roll the dice to get another 4-digit number and add/subtract it
fromthe first one (can later be used for multiplication as well).

The pupils can also play this in pairs, where they say the numbers for
each other. Then they will tell the place values and the other pupil will
werite the calculations in their notebooks, for example, in this number,
there are 5 thousands, 4 hundreds, 3 tens and 9 ones.
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7. ME AS A SCIENTIST

Seasons and weather

Content outcomes Key words

January, February, March, April, May, June, July, August,
September, October, November, December, temperature,
« place the months in the right order thermometer, thermal insulation

identify the seasons

You can:

list the characteristics of each season in
Southern Finland SPeaking frame:
« explain the difference between seasons

« explain the differences in seasons between
the south and north of Finland

the day lasts longer.

birds fly south.
« match months and seasons

- describe the changes in nature in each leaves change colour.

season winter
. . summer
create and fill in an observation sheet about In spring plants start to grow.
changes in the weather autumn
the sun rises at 9.00 am.

present a weather report.
Language outcomes the sun sets at 21.00 pm.
You can: the days are darker.

summarise an English text in Finnish
group words and phrases about the weather

« create your own word and phrase bank for
speaking about weather

« present a weather report
« compare and contrast seasons

use a model to describe seasonal changes
nature.
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7. Me as a scientist - Seasons and weather

Scaffolding Activities

Input scaffolding Weather report

+ Weather flashcards What do you need: a map of Finland, Weather flashcards

- Season cards (attachment 7.1), Worksheet 1 (attachment 7.2), Speaking frame 1
- Month cards (attachment 7.3)
Output scaffolding First, the pupils name the different kinds of weather on a

worksheet. Then the teacher asks one of the pupils to give a
weather report on a map of Finland and secretly tells the pupil
what season it is. With the help of the speaking frame the pupil

+ Speaking frame 1
« Worksheet 1

- Speaking frame 2 gives the weather report and the others try to guess which
+ Writing frame 1 seasonitis.
LOTS & HOTS Different seasons
. zzgcribe What do you need: Season cards (attachment 7.4), Month cards
(attachment 7.5), Weather flashcards (attachment 7.1), Speaking
* compare frame 2 (attachment 7.6)
« predict
. discuss The pupils match months and seasons using flashcards. Then,
. with the help of Speaking frame 2, they describe the weather

+ examine . .

) ) during different months.
- investigate
. plan
. create *My opinion about seasons

What do you need: Season cards (attachment 7.4), Writing
Attachments: frame 1 (attachment 7.7)

+ Attachment 7.1: Weather flashcards The teacher puts the season cards on the whiteboard. The
» Attachment 7.2: Worksheet 1 pupils will have to come up with different activities for each
- Attachment 7.3: Speaking frame 1 season. The teacher or the pupils themselves write the

. Attachment 7.4: Season cards activities under the right seasons.

« Attachment 7.5: Month cards

- Attachment 7.6: Speaking frame 2
- Attachment 7.7: Writing frame 1

Then the teacher can revise the weather words with the help of
the weather flashcards.

After that, with the help of Writing frame 1, the pupils write what
they think about each season.
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8. ME AS AN ARTIST

The colour wheel

Content outcomes

You can:
- draw and colour in a colour wheel

name the primary, secondary and tertiary
colours

mix colours.

Language outcomes

You can:

- follow the teacher’s instructions for making a
colour wheel.

Speaking frames:

Yellow
Blue
Red

Purple
Orange
Green

Blue-green
Yellow-green
Yellow-orange
Red-orange
Red-purple
Blue-purple

green
orange
black
purple

To make

When you mix

is a primary colour.

is a secondary colour.

is a tertiary colour.

blue and yellow.

red and yellow.
you mix
all primary colours together.

red and blue.

blue and green.

yellow
red and yellow
blue and red

you get orange.

purple.
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8. Me as an artist — The colour wheel

Scaffolding

Input scaffolding

An example of the Goethe triangle
Worksheet 1

Output scaffolding

Speaking frame 1
Worksheet 1

LOTS & HOTS

create
plan
compare
describe

Attachments

Attachment 8.1: An example of the
Goethe triangle

Attachment 8.2: Speaking frame 1
Attachment 8.3: Worksheet 1
Attachment 8.4: Speaking frame 2
*Attachment 8.5: Speaking frame 3

Activities
The Goethe triangle

What do you need: paper, ruler, pencil, watercolours,
An example of the Goethe triangle (attachment 8.1),
Speaking frame 1 (attachment 8.2)

First, the pupils need paper, a ruler and a pencil. Then they
draw a triangle on the paper and divide it in 9 equal-sized
triangles. In each corner there will be primary colours, between
each primary colour are the secondary colours and between
the secondary colours are the tertiary colours. With the help of
the teacher, the pupils will mix and paint the colours.

The teacher:

What colours do you need to mix to make green/purple/orange?
What colours do you need to mix to make this tertiary colour?

After finishing their work, the pupils talk about the colours in
their triangle with the help of Speaking frame 1.

Mixing colours and giving feedback

What do you need: Worksheet 1 (attachment 8.3), watercolours,
Speaking frame 2 (attachment 8.4)

The pupils use watercolours and try out different colour mixes.
They are then given Worksheet 1 where they need to mix
different colours.

After finishing their work, the pupils give feedback on each
other’s work by using Speaking frame 2.
*Presentation of the colour wheel

What do you need: Worksheet 1 (attachment 8.3),
Speaking frame 3 (attachment 8.5)

The pupils use watercolours and mix different colours. After
finishing their work, the pupils present the principles of the
colour wheel with the help of Speaking frame 3.
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Grade 3 Grade 4
The learning environment is safe and friendly. O O

The learning environment is rich and supports learning. O O

| foster learner autonomy

- by giving learners choices to make O O
- by teaching learning skills O O
- by negotiating on decisions about the learning process with learners. O O
I give learners opportunities for cooperative learning. O O
I plan my lessons in order to ensure learners speak, write and read more than | do. O O
I plan my teaching with colleagues. O O
The intended learning outcomes for language are explicit and visible to my learners. O O
The oral and/or written language input is extensive. O O
| am scaffolding language input and output (e.g. shortening sentences, repeating nouns O O
instead of using pronouns, underlining key phrases, providing speaking and writing frames,

organising vocabulary in categories, etc.)

The academic language is visible to learners. O O
Intended learning outcomes for content are explicit and visible to my learners. O O
| am scaffolding content (e.g. by using graphic organisers and subheadings, highlighting O O
the key facts, breaking material into chunks, reducing the number of tasks at one time, etc.)

The content is academically challenging. O O
I reflect on learning with my learners. O O
I reflect on my teaching. O O

Notes My moment of success My goals for next period

during the last period
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9. THIS IS ME

Body structure (anatomy)

Content outcomes

You can:
« name part(s) of the body

name part(s) of the body that are related to

other part(s) of the body

name parts of the body that are directly
connected to one another

« name vital organs *and explain how they
function

+ use the right measurements to describe:
+ height
+ weight
+ shoe size.

Language outcomes

You can:
« form plurals (both orally and in writing)

« create your own book about the human body

« create and talk about a graph about pupils'
height and shoe size
« present your own
« weight
+ height
+ shoe size.

Key words
torso, hip, waist, side, rib, back, spine, belly button, chest,
arms, legs, head, foot — feet, hand — hands, tooth, teeth

Key phrases
« Arms are connected to the torso. Shoulders are
connected to the arms. Fingers are related to hands.

+ Heart, brain, lungs, skin. *Heart pumps blood.

« lam140cm tall. | weight 40kg. My shoe size is 35.
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9. This is me — Body structure (anatomy)

Scaffolding

Input scaffolding

Vital organs flashcards
Vital organ function word cards

Output scaffolding

Speaking frame 1
Vital organ function word cards

LOTS & HOTS

create
plan
compare
describe
examine
investigate

Attachments:

Attachment 9.1: Speaking frame 1

*Attachment 9.2: Vital organs
flashcards

*Attachment 9.3: Vital organ function
word cards

Activities
Body part monsters

What do you need: dice, paper, pencils, Speaking frame 1
(attachment 9.1)

List part(s) of the body from head to toe on the chalkboard:
head, eyes, ears, nose, mouth, teeth, arms, belly button, legs.
Pupils will then roll a die to decide how many of each their
monster will have. Then they will draw their monsters on the
paper and colour them (could be also drawn as skeletons and
using the organs as variables for the die).

After they are done, with the help of Speaking frame 1, the
pupils can present their monster and tell what they do with the
part(s) of the body.

Graph of the class - height and shoe size
What do you need: graph paper

The teacher will first show how to draw a graph. Use the x-axis
as height and the y-axis as shoe size or the other way around.
Collect information about height and shoe size from all the
pupils in the class. Draw the results on the graph and analyse
them. How does the height affect the shoe size?

*Vital Organs Matching Game

What do you need: Vital organs flashcards (attachment 9.2),
Vital organ function word cards (attachment 9.3)

The pupils work in small groups. Each group gets a set of cards
- both vital organs and their functions. Each group has to match
the organ and their function as quickly as possible. The fastest
group to have correctly matched all cards wins. In the end, the
groups take turns in reading out the organ functions.
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10. THIS IS ME
*Fire safety

Content outcomes

You can:

« explain the nearest way out in case of a fire

- identify home hazards

- explain the steps to take in the event of a fire
- describe different ways in which we use fire.

Language outcomes

You can:
follow instructions in the event of a fire

create your own phrase and word bank for
calling 112

role-play a possible dialogue of calling 112
create a poster on fire safety

Keywords

fire safety, fire fighter, emergency exit, home hazard

Speaking frame:

In the event of a fire indoors
In the event of a fire outdoors
If your clothes catch fire

leave the building.
keep low when leaving.
call 112.

don’t use the lift.

use emergency exits.
stop, drop and roll.
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10. This is me - *Fire safety

Teaching materials

*Scaffolding

Input scaffolding
Fire safety instructions
Fire safety PowerPoint Presentation

Output scaffolding
Speaking frame 1
Speaking frame 2

+ Worksheet 1

*LOTS & HOTS

- tell

- describe
discuss
explain
create
illustrate

- identify
design

*Attachments:
- Attachment 10.1: Speaking frame 1

+ Attachment 10.2: Fire safety
instructions

+ Attachment 10.3: Speaking frame 2
+ Attachment 10.4: Worksheet 1

*Activities

Emergency call

What do you need: Speaking frame 1 (attachment 10.1)

First the teacher goes through the different situations in which
you would make an emergency call (a transport accident, a fire,
a flood, a person needing rescue).

With the help of Speaking frame 1, the pupils will work in pairs

and role-play a call between the emergency call centre and the
emergency caller.

The fire

What do you need: Fire safety instructions (attachment 10.2),
Speaking frame 2 (attachment 10.3), Worksheet 1
(attachment 10.4)

The teacher lists the things you should do if there is a fire: get
out (if possible) and shout FIRE, call for help, stay calm and
explain where the fire is, guide the firemen. Speaking frame 1
can be extended to meet the class’s needs. The pupils can then
draw a sequence of instructions and present them together.

Fire safety poster

What do you need: a big piece of paper, pencils or markers

The students come up with instructions on how to prevent fire
emergencies. First the whole group can list fire hazards on the
white/chalkboard together. Then the teacher introduces basic
rules for fire safety.

Then, in small groups, the pupils will make fire safety posters
for school. They can decide which rule they want to presentin
their work.
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T.THISISME
*First aid

Content outcomes

You can:
explain how to act in dangerous situations

explain how to give first aid in the following
situations

cuts

choking

falls

fire

explain why first aid actions can save lives.

Language outcomes

You can:

give instructions on how to act in a dangerous
situation

role-play emergency situations
- fire

cuts

falls

choking

calling 112 (see fire safety).

Key words

emergency services, ambulance, fire brigade, choking,
emergency call, first aid skills, minor burns, severe burns,
bandage, cool pack, bleeding, blood, consciousness,
coughing, crying, headache, disinfection, seek medical
advice, stay calm, call 112 for emergency help, treatment,
warming blanket, casualties

Speaking frame:

remain calm.
call 112.
give first aid if needed.

In the event of an search for help.

emergency (fire, cuts,

’ make sure everyone is safe.
falls, choking...) y

give directions to firemen/
ambulance/police.
make sure everyone is safe.

give directions to firemen/
ambulance/police.
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11. This is me - *First aid

Teaching materials

*Scaffolding

Input scaffolding
https://bit.ly/3-4EEHO01

First aid vocabulary
flashcards

First aid situations
pictures

Output scaffolding
First aid situations pictures
Speaking frame 1

*LOTS & HOTS
plan

+ predict
explain
discuss
show
imagine

- complete

*Attachments:

+ Attachment 11.1: First aid vocabulary
flashcards

- Attachment 11.2: First aid situations
pictures

+ Attachment 11.3: Speaking frame 1

*Activities
First aid kit

What do you need: A first aid kit, First aid vocabulary flashcards
(attachment 11.1), First aid situations pictures (attachment 11.2)

Get a first aid kit (every school should have these) and look
at all the things it contains. OR look at the first aid vocabulary
flashcards. Talk together about why these things need to be
available.

First aid situations

What do you need: First aid situations pictures
(attachment 11.2)

The pupils think of different examples of when they could help

someone or need first aid themselves. Watch the video together
to get ideas and / or look at the first aid situations pictures.

First aid charades

What do you need: First aid situations pictures
(attachment 11.2), Speaking frame 1 (attachment 11.3)

The pupils take turns in drawing a situation card and acting it
for the others. The others guess what situation it is and suggest
a cure by using Speaking frame 1.
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12. ME AS A SCIENTIST

Finland / Nordic and *Baltic countries

Content outcomes

You can:

« run your finger along the border of Finland on

amap

list the five biggest cities in Finland and show
them on the map

use pictures to analyse differences between
the countryside and the city

name the points the compass

*name and locate on a map Finland’s
neighbouring countries

name and locate on a map:
- the Nordic countries
the Baltic countries
the Gulf of Bothnia
the Gulf of Finland
the Baltic Sea
on amap

list the capital cities of the Nordic and Baltic
countries and locate them on a map

describe the following about the Nordic and
Baltic countries:

name

flag

population

type of government

size

languages

industries

a cultural feature.

Language outcomes

You can:

. give a 1-2-minute presentation on a Nordic or

give a 1-2-minute presentation on Finland

*Baltic country.

ask and answer questions about your
presentation

speak clearly and loudly enough that
everyone can hear you

look at the class when you speak

*summarise and/or paraphrase short
information texts.

Key words

coat of arms, Lapland, Ostrobothnia, map, points of the
compass, directions, countryside, city, town, capital, lake,
forest, *Latvia

Key phrases

- There are trees/fields/forest/seas in the countryside.
- There is a lot of space in the countryside.

« There are many buildings/lights/cars in the city.

*Finland’s neighbouring countries are Sweden, Norway,
Russia, Estonia, Baltic Sea, Gulf of Bothnia, Gulf of
Finland

Lithuania, Denmark, lceland.

Speaking frame:

Good morning class. | am going to be speaking about
Iceland.

Iceland is a Nordic country. It is an island in the Atlantic
Ocean.

Iceland is a republic. Its capital is Reykjavik. Its flag is
blue, red and white.

Its population is 360,390. It is a small island.

In Iceland, they speak Icelandic. The main industries are
fishing and tourism.

Iceland is famous for its sweaters and the singer Bjork.
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12. Me as a scientist — Finland / Nordic and *Baltic countries

Scaffolding

Input scaffolding

- The points of the compass flashcards

Map of Finland 1
Map of Finland 2

Output scaffolding

Speaking frame 1
Speaking frame 2
Writing frame 1

LOTS & HOTS

identify
name
locate
list
describe

Attachments:

Attachment 12.1: Map of Finland 1
Attachment 12.2: Map of Finland 2

Attachment 12.3: The points of the
compass flashcards

Attachment 12.4: Speaking frame 1
Attachment 12.5: Writing frame 1
*Attachment 12.6: Speaking frame 2

Activities
Finland on the Map

What do you need: Map of Finland 1and 2 (attachment 12.1and
12.2), The points of the compass flashcards (attachment 12.3),
Speaking frame 1 (attachment 12.4)

First, the teacher introduces the points of the compass using
the flashcards. Then, the pupils work in pairs. Pupil 1 gets the
Map of Finland 1, and pupil 2 gets the Map of Finland 2. Each
map has different cities left blank. The task of the pupils is

to use Speaking frame 1to fill in the blanks on their map. For
example: “What is the city northeast of Helsinki?” In the end,
the pupils check their answers from one another.

Presentation on a Finnish city - This is Oulu!

What do you need: Map of Finland 1and 2 (attachment 12.1 and
12.2), Writing frame 1 (attachment 12.5)

Working in pairs, the pupils make a presentation of the biggest
cities in Finland with the help of Writing frame 2. Each group
has a different city. They then present their city to the other
groups.

*Nordic and Baltic Countries on the Map - This is Iceland!
What do you need: Speaking frame 2 (attachment 12.6)
Working in pairs, the pupils make a presentation of the Nordic
and Baltic countries. Each group has a different one. With the

help of Speaking frame 2, they present their country to the
other groups.
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13. ME AS A SCIENTIST

Technology, *electricity and safety

Content outcomes

You can:

name five domestic appliances that use
electricity

determine which electrical appliances are
used the most in your home

suggest ways of saving electricity

*explain what electricity can produce (light,
heat and movement)

name three dangers related to electricity.

Language outcomes

You can:

create:

« *aposter warning children about the
dangers of electricity
a poster of how to save electricity

- an advertisement for a domestic appliance

.- aprice list for five appliances

match domestic appliances and action verbs.

Key words
electric shock, fire, burns

Speaking frame:

A washing machine
A microwave

A stove

An oven

A sauna heater

A toaster

A dishwasher

A vacuum cleaner
A kettle

Adryer

needs electricity for

boiling.
moving.
heating.
warming.
washing.
lighting.
drying.

City of Helsinki - Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3-4 CC BY-NC-SA 4.0



13. Me as a scientist — Technology, *electricity and safety

Scaffolding

Input scaffolding

Appliances flashcards
Texts 1& 2

Output scaffolding

Worksheet 1
Speaking frame 1
Speaking frame 2
Worksheet 2
Worksheet 3

LOTS & HOTS

observe
report
create
analyse

Attachments

Attachment 13.1: Appliances flashcards
Attachment 13.2: Worksheet 1
Attachment 13.3: Speaking frame 1
Attachment 13.4: Worksheet 2
Attachment 13.5: Worksheet 3
Attachment 13.6: Speaking frame 2
Attachment 13.7: Speaking frame 3
Attachment 13.8: Texts 1and 2

Activities
Which appliances use electricity?

What do you need: Appliances flashcards (attachment 13.1),
Worksheet 1 (attachment 13.2), Speaking frame 1 (attachment 13.3)

The teacher goes through the most common household
appliances with the help of flashcards.

The teacher asks the pupils to take a 3-minute walk in the
classroom (or in other parts of the school building) and observe
which appliances they see that use electricity (speakers,
computer, sewing machine, lamp...). In Worksheet 1, the pupils
make a list of appliances that use electricity (including the ones
found in the classroom). With the help of Speaking frame 1,
working in pairs, they tell what these devices need electricity for.

Which appliances do you use?

What do you need: Worksheet 2 (attachment 13.4), Worksheet 3
(attachment 13.5), Speaking frames 2 and 3 (attachments 13.6 and
13.7)

As a homework assignment each pupil fills in the top 5 electrical
devices used at their home in Worksheet 2. At school they
interview other pupils on how often they use their top 5 electrical
appliances at home with the help of Speaking frame 2. They then
report their findings to the rest of the group with the help of
Speaking frame 3.

Buy my appliance!

What do you need: Worksheet 1 (attachment 13.2) and/or
Appliances flashcards (attachment 13.1), colourful cardboard,
colours, markers.

In pairs or groups of three, the pupils create an advertisement
poster for one or more electrical domestic appliances. They can
choose the appliance (s) from Worksheet 1, if it has been filled in
during a previous lesson, or from the appliance's flashcards.

*Safe electricity, saving electricity

What do you need: Text 1and text 2 (attachment 13.8), colourful
cardboard, colours, markers.

The pupils are divided into two groups. Group 1studies text1,
about safe electricity, while group 2 studies text 2, on saving
electricity. Their goal is to make an informative poster (or several
posters, depending on the size of the group) to the other half of the
group. Inthe end, the posters are presented to the whole class.
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14. ME AS A SCIENTIST

Changes in animal behaviour

Content outcomes Key words
dormancy, hibernation, migration, fur colour changes,
You can: adaptation

« describe the changes in animal behaviour
during each season. Speaking frame:

Language outcomes squirrels store food.

You can: winter birds fly south/migrate.
- discuss the changes in animal behaviour summer
. . In . bears hibernate.
- read alonger text about animal behaviour spring
during different season and summarise autumn . .
L . birds build nests.
(paraphrase) in Finnish what it says

. create your own word and phrase bank for animals mate.
speaking about animal behaviour during
different seasons

use a model to describe seasonal changes in Writing frame:

animal behaviour. ) )
Avyearin a bear’s life

In spring, baby bears are born. In summer, bears eat lots

of food. In autumn, bears eat more, and build a den. In
winter, they sleep (hibernate).
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14. Me as a scientist — Changes in animal behaviour

Scaffolding

Input scaffolding
- Forest animal flashcards
. Text1l

Output scaffolding
- Speaking frame 1
« Writing frame 1

« Worksheet 1

LOTS & HOTS
« remember
« analyse

+ report

. list

Attachments:

- Attachment 14.1: Forest animals
flashcards

« Attachment 14.2: Speaking frame 1

- Attachment 14.3: Writing frame 1
*Attachment 14.4: Text 1
*Attachment 14.5: Worksheet 1

Activities
What animal am I?

What do you need: Forest animal flashcards (attachment 14.1),
Speaking frame 1 (attachment 14.2), tape, marker.

The pupils are shown the animal flashcards. Then, the teacher
tapes an animal name on each pupil’s forehead. The task of
each pupil is to ask yes/no questions to find out which animal
they are with the help of Speaking frame 1.

A Year in A Bear’s Life
What do you need: Writing frame 1 (attachment 14.3)

The pupils work in pairs or individually. With the help of Writing
frame 1, they write a short text about an animal of their choice.
In the end, they read their texts to each other or to the whole

group.

*Four seasons of forest animals.

What do you need: Text 1 (attachment 14.4), Worksheet 1
(attachment 14.5)

The pupils work either in pairs or individually. They read the text
“Winter in the Forest” out loud to each other. The teacher can
also read it to the pupils first. Then they work in pairs or groups
of three and fill in the missing information in Worksheet 1.
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Grade 3 Grade 4
The learning environment is safe and friendly. O O

The learning environment is rich and supports learning. O O

| foster learner autonomy

- by giving learners choices to make O O
- by teaching learning skills O O
- by negotiating on decisions about the learning process with learners. O O
I give learners opportunities for cooperative learning. O O
I plan my lessons in order to ensure learners speak, write and read more than | do. O O
I plan my teaching with colleagues. O O
The intended learning outcomes for language are explicit and visible to my learners. O O
The oral and/or written language input is extensive. O O
| am scaffolding language input and output (e.g. shortening sentences, repeating nouns O O
instead of using pronouns, underlining key phrases, providing speaking and writing frames,

organising vocabulary in categories, etc.)

The academic language is visible to learners. O O
Intended learning outcomes for content are explicit and visible to my learners. O O
| am scaffolding content (e.g. by using graphic organisers and subheadings, highlighting O O
the key facts, breaking material into chunks, reducing the number of tasks at one time, etc.)

The content is academically challenging. O O
I reflect on learning with my learners. O O
I reflect on my teaching. O O

Notes My moment of success My goals for next period

during the last period
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15. THIS IS ME

Recycling *and ecological choices

Content outcomes

You can:

research recycling in your family and in
your classroom evaluate the results of your
research

create a graph summarising your group’s
findings

*describe environmentally friendly choices
you can make every day:
- clothing

food

transportation

energy use.

Language outcomes

You can:

read texts about recycling and paraphrase (in
your own words) what you have read

summarise texts about recycling

give instructions for recycling in written and/
or oral form

*create a poster about environmentally
friendly choices

explain your choices in a group

take part actively in classroom discussions
and group work (when speaking to each
other).

Key words

glass, plastic, mixed waste, bio-waste, paper, cardboard,
metal, hazardous waste, *second hand, public
transportation, rethink, reduce, re-use, recycle, refuse, flea
market, recycled materials (into craft), zero waste ideology

Key phrases
« Create a poster.
- Do agraph.

*Turn off lights.
Put a banana skin into the bio-waste container.
Put paper into the paper waste container.

Save energy.

Think before you buy.
Save money.

Borrow - don’t buy.
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15. This is me — Recycling *and ecological choices

Scaffolding

Input scaffolding
+ Recycling flashcards
+ Rubbish flashcards

Output scaffolding

.+ Speaking frame 1
- Speaking frame 2
» Worksheet 1

« Wpriting frame 1

LOTS & HOTS
- report
. classify
. discuss
- analyse
- create

Attachments:

- Attachment 15.1: Recycling flashcards
+ Attachment 15.2: Worksheet 1

- Attachment 15.3: Speaking frame 1

- Attachment 15.4: Rubbish container
posters

- Attachment 15.5: Speaking frame 2
*Attachment 15.6: Writing frame 1

Activities
This is how we recycle!

What do you need: Recycling flashcards (attachment 15.1),
Worksheet 1 (attachment 15.2), Speaking frame 1
(attachment 15.3)

The teacher introduces the recycling flashcards. Each pupil
gets Worksheet 1and uses it to find out and report about the
recycling habits in their family. In the end, the pupils work in
pairs and tell each other about what they found out.

The Rubbish game

What do you need: Rubbish container posters (attachment
15.4), Recycling flashcards (attachment 15.1), Speaking frame 2
(attachment 15.5)

Pupils play in pairs/groups of three. Each group gets a different
set of rubbish cards (each printed on a different colour paper,
or otherwise marked as different one from another).

The teacher hangs the rubbish containers on the wall. Each
group has to discuss (with the help of Speaking frame 1)

in which container their rubbish goes, and place them
accordingly. In the end, the choices are discussed. The teacher
counts which group got the most right and declares the winner.

*Environmentally friendly choices poster

What do you need: Colourful cardboard, colours, markers,
Writing frame 1 (attachment 15.6) (optional)

Working in pairs or groups of 3—4, pupils brainstorm about
environmentally friendly choices. They choose 5 (or any given
number) and make a poster about these choices. In the end, the
posters are presented to the whole group and hung on the wall.
The pupils can use Writing frame 1.
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16. THIS IS ME

Healthy lifestyle

Content outcomes

You can:

describe a healthy diet

list three elements of a healthy lifestyle
compare your habits with recommendations
distinguish bad habits from good habits

name a few symptoms of common illnesses
describe how you feel

*understand and follow instructions given by
the people close to you

list five good and five bad habits.

Language outcomes

You can:

do a presentation about healthy lifestyle (e.g.

a poster, a video)
compare your habits with recommendations
*describe how you feel

Key words

sleep, rest, exercise, healthy food, mental health,
mindfulness, breakfast, lunch, dinner, snack, sickness, ill,
positive attitude, *fever, cold, headache

Key phrases

« The food pyramid tells how to eat.
« | should sleep more.

« Ishould play Nintendo less.

*How do you feel?

| have a headache/sore throat...

| hurt my arm/head/feet/hand...

| feel sad/scared/nervous/anxious...
| think | have a fever.

You should call your mum/dad/parents...
You should lie down.

You should see the school nurse.

You’re warm, do you feel ill?
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16. This is me — Healthy lifestyle

Scaffolding

Input scaffolding

Healthy and unhealthy food flashcards
Healthy lifestyle flashcards
How do you feel flashcards

Output scaffolding

Speaking frame 1

LOTS & HOTS

describe
name
compare
understand

Attachments:

. Attachment 16.1: Healthy and Unhealthy

Food flashcards
*Attachment 16.2: Speaking frame 1

*Attachment 16.3: Healthy lifestyle
flashcards

*Attachment 16.4: How do you feel
flashcards

Activities
Healthy Food Posters

What do you need: coloured cardboard, markers, colours, Healthy
and unhealthy food flashcards (attachment 6.1)

The teacher introduces the healthy/unhealthy food flashcards.
The pupils reflect together which ones are healthy and which ones
are unhealthy.

Then the pupils are divided into groups of 2-4, depending on the
class size. The objective is to create posters of healthy meals -
healthy breakfast, healthy lunch, healthy snack, healthy dinner.

Using the healthy/unhealthy foods flashcards, the groups write
and draw posters of the meal they have been assigned. In the end,
each group presents their poster to the others, e,g, my healthy
breakfast includes bananas and cereals.

Healthy Lifestyle Tips Video

What do you need: iPad or other device for recording a short
video.

The teacher introduces healthy eating and living habits. The group
reflects together what makes up a healthy lifestyle.

The pupils work in pairs or groups of three to come up with at
least five healthy lifestyle tips, for example “Go to bed early!”
“Exercise every day!” “Play computer games less.” Then each
group makes a short video to introduce their tips. In the end, the
videos are watched together.

*Doctor’s Appointment Drama

What do you need: Speaking frame 1 (attachment 16.2), Healthy
lifestyle flashcards (attachment 16.3), How do you feel flashcards
(attachment 16.4)

First, the teacher introduces the “how do you feel” flashcards.
The pupils work in pairs. Pupil 1is the doctor, pupil 2 the patient.
Pupil 1 chooses 5 (or any other number of) symptoms/ilinesses
and goes to pupil 2 who, after hearing each of the symptoms,
gives an appropriate piece of advice, e.g. | have a headache. You
should lie down and take it easy.

Alternatively, the advice the doctor gives can also be funny, and
the situations can be filmed and watched by the rest of the group.
The pupils can use Speaking frame 1 for help.
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17. ME AS AN ARTIST

Songs in English and moving to the

rhythm

Content outcomes Key words
rhythm, voice, noise, sound, beat, lyrics, melody, verse,

You can: chorus, part(s) of the body, loud, soft, silence, quiet, high,
- create rhythms using your body low, pitch, whisper, clap, snap, stamp, tap, hum, number of
- repeat arhythm beats in a music measure

create your own rhythm and

perform it Key phrases

. teach it to other students + Clap your hands.

- follow the lyrics and the melody of a song. - Snap your fingers.
« Stamp your feet.

Language outcomes . Hum the melody.
You can: - Tap your head.

. follow instructions

- give commands (use the imperative) to teach
your own rhythm to another student

+ sing songs in English
« guess meaning from context.
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17. Me as an artist — Songs in English and moving to the rhythm

Scaffolding

Input scaffolding
- Songs and lyrics

Output scaffolding
- Songs and lyrics
.+ Speaking frame 1
« Writing frame 1

LOTS & HOTS
. plan

« design

« show

. use

. compose

Attachments:
- Attachment 17.1: Speaking frame 1
*Attachment 17.2: Writing frame 1

Activities

Creating a body rhythm

What do you need: Speaking frame 1 (attachment 17.1)

The pupils work in small groups. One pupil comes up with a body
rhythm and, with the help of Speaking frame 1, tells the others in
the group what it contains.

For example:

Clap your hands 3 times, stamp your feet 2 times, snap your

fingers 2 times.

Other pupils do the rhythm. Then it's the next pupil’s turn to
come up with a body rhythm.

Singing a song
What do you need: a song and the lyrics to that song

Choose a song in English and put the lyrics on display. Find the
verse and the chorus from the song.

They can practise lots of different vocabulary. For example:
numbers (‘Ten in the bed’), animals (‘Old MacDonald had a farm’),
colours (‘I can sing a rainbow’), weather (‘Incy wincy spider’),
vehicles (‘The wheels on the bus’), left and right (‘You put your
right mitten in’), actions (‘If you’re happy and you know it’),
materials (‘This is the way we lay the bricks’).

Learn the lyrics by repeating them and listening to the song
multiple times. Pupils can also come up with movements for the
song.

*Ways of the rhythm

What do you need: paper, Writing frame 1 (attachment 17.2)
The pupils come up with rhythms played with their body or with
musical instruments. They write down the instructions with
precision, emphasising HOW to do the rhythms.

Clap your hands LOUDLY 2 times

Play the tambourine SOFTLY 3 times

Tap your head QUIETLY 4 times

The pupil will then display the instructions and teach others how
todoit.
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Grade 3 Grade 4
The learning environment is safe and friendly. O O

The learning environment is rich and supports learning. O O

| foster learner autonomy

- by giving learners choices to make O O
- by teaching learning skills O O
- by negotiating on decisions about the learning process with learners. O O
I give learners opportunities for cooperative learning. O O
I plan my lessons in order to ensure learners speak, write and read more than I do. O O
I plan my teaching with colleagues. O O
The intended learning outcomes for language are explicit and visible to my learners. O O
The oral and/or written language input is extensive. O O
| am scaffolding language input and output (e.g. shortening sentences, repeating nouns O O
instead of using pronouns, underlining key phrases, providing speaking and writing frames,

organising vocabulary in categories, etc.)

The academic language is visible to learners. O O
Intended learning outcomes for content are explicit and visible to my learners. O O
| am scaffolding content (e.g. by using graphic organisers and subheadings, highlighting O O
the key facts, breaking material into chunks, reducing the number of tasks at one time, etc.)

The content is academically challenging. O O
I reflect on learning with my learners. O O
I reflect on my teaching. O O

Notes My moment of success My goals for next period

during the last period
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18. ME AS A SCIENTIST

Water cycle and states of matter

Content outcomes

You can:

plan and do experiments with water
draw conclusions from the experiment
describe the water cycle in the correct order

follow and understand weather forecasts in
different media

read a weather chart

compare and contrast two weather forecasts
in two different cities.

Language outcomes

You can:

combine new terminology with written
descriptions of the words

visualise words and concepts

use a model to describe changes in states of
matter

follow and understand weather forecasts in
different media (reading and listening)

brainstorm language that might be needed
for a task

*summarise (paraphrase) short information
texts

skim texts for unfamiliar words and look them
up.

Key words

precipitation, wind, transpiration, evaporation,
condensation, groundwater, runoff, river, sun, stream, lake,
solid, liquid, gas, freeze, evaporate, water, ice, steam
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18. Me as a scientist — Water cycle and states of matter

Teaching materials

Scaffolding

Input scaffolding
+ Text1

Output scaffolding

- Speaking/Writing frame 1
- Speaking frame 1

« Worksheet 1

LOTS & HOTS
« plan

. observe

. compare
. find

Attachments:

- Attachment 18.1: Weather flashcards
- Attachment 18.2: Speaking/Writing

frame 1

- Attachment 18.3: Speaking frame 1
« Attachment 18.4: Water cycle poster
+ Attachment 18.5: Water cycle word

cards

- Attachment 18.6: Water cycle riddles

*Attachment 18.7: Text 1

*Attachment 18.8: Worksheet 1

Activities
Water cycle bag

What do you need: plastic zip bags, water, food colour (preferably blue),
permanent markers, tape, Speaking/Writing frame 1 (attachment 18.2)

The pupils work in pairs. Each pair takes one zip bag and markers and
draws the sun and clouds on the bag. Then they add a cup of coloured
water into the bag, seal them tight, and tape the bags on the classroom
window.

Afew hours later or the next day, it’s time to see what has happened. The
group observes together the water cycle, using keywords (precipitation,
transpiration, evaporation, condensation, sun, water, gas, rain,

steam), and the teacher introduces the states of matter. With the help

of Speaking/Writing frame 1, the pupils, in pairs, explain what has
happened in the bags and/or write it in their notebooks.

Weather forecast video

What do you need: Weather flashcards (attachment 18.1), Speaking
frame 1 (attachment 18.3), aniPad or other device to make a short video

The teacher introduces the weather forecast flashcards and speaking
frame. Then, the pupils work in pairs.

The objective is that each pair makes a five-day weather forecast for a
different city in the world, preferably from all the corners of the world.

First, they investigate what the weatheris going to be like in the city they
chose.

Then they make a script, using the weather flashcards and Speaking
frame 1, and pupil 1shoots the video while pupil 2 is the weather
forecaster. When all groups are done, the class watches all the weather
forecasts together.

Water cycle race

What do you need: Water cycle poster (attachment 18.4), Water cycle
word cards (attachment 18.5), Water cycle riddles (attachment 18.6)

The pupils are divided into two groups. Each group gets a set of
flashcards and forms a single file line. The teacher reads out riddles and
each group quickly decides which word best fits the riddle.

The firstin the line takes the word card and places it in the right spot on
the poster. The first group that chooses the right word and putsitin the
right place gets a point. The race continues until all words are placed on
the poster.

*My Water Cycle Word Bank
What do you need: Text 1 (attachment 18.7), Worksheet 1 (attachment 18.8)
The pupils work in pairs or individually. They read text 1and skim the text

for unfamiliar words. They write the words on Worksheet 1and look them
up and translate. Afterwards, the groups compare their word banks.
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Photosynthesis

Content outcomes

You can:

« name the parts of a plant *and their role in
photosynthesis

- do aresearch on a growing plant.

Language outcomes

You can:

« visualise words *and concepts by using a
graphic organiser (e.g. cause-effect diagram,
cycle diagram)

- record observations in your research
accurately.

Key words
plants, leaves, sunlight, carbon dioxide, oxygen,

Key phrases

*Roots absorb water.

The plant absorbs sunlight.

The plant breathes in carbon dioxide and breathes out
oxygen.

The chlorophyll in the leaves turns into glucose in the
photosynthesis.
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19. Me as a scientist - Photosynthesis

Teaching materials

Scaffolding

Input scaffolding

*Photosynthesis diagram

Output scaffolding

Speaking frame 1
*Speaking frames 2 and 3

LOTS & HOTS

name
visualise
record
observe

Attachments:

Attachment 19.1: Speaking frame 1
*Attachment 19.2: Speaking frame 2

*Attachment 19.3: Photosynthesis
flashcards

*Attachment 19.4: Photosynthesis
diagram

Activities
Growing a plant and naming the parts of it
What do you need: Speaking frame 1 (attachment 19.1)

Each pupil grows their own plant, preferably a fast-growing plant
like runner beans.

Once the plants have grown roots and leaves, the teacher
introduces the words plants, leaves, roots, stems, buds, light,
shade, moist, dry, nutrients. With the help of speaking frame,
pupils working in pairs describe their plants. “My plant has white
roots. It has small green leaves and a thin stem.”

The concept of photosynthesis can already be brought in at this
point, by asking the pupils: What does their plant eat? How and
why does it grow? Pupils can also take a picture of their plant, to
be used next year in the following activity.

*What do plants eat?

What do you need: Speaking frame 1 (attachment 19.1),
Photosynthesis flashcards (attachment 19.3), Photosynthesis
diagram (attachment 19.4), (pictures of plants grown the year
before / new plants grown per the previous activity)

The pupils are shown the new plants (or the pictures of last year’s
plants) and asked to name the parts (roots, stem, leaves).

With the help of the Photosynthesis diagram, the pupils find out
what plants eat - they fill in the missing words in the diagram.

*Experimenting with photosynthesis

What do you need: Four plants, preferably with leaves in time for
the class, Speaking frame 2 (attachment 19.2).

The idea is to see what happens if you deprive healthy plants of
sunlight and water.

In the experiment, one plant gets all the sunlight and water it needs
but the second plant does not get enough water. The third plant is
placed in a cupboard and gets no sunlight. On the fourth plant, tape
some paper over some of the leaves but leave it in a sunny spot.

The pupils observe the plants for several days. What has happened
to each of them? What do the leaves look like underneath the
paper? With the help of Speaking frame 3, discuss the changes in
each plant.

City of Helsinki - Education Division Handbook for Bilingual Education | English-enriched teaching and learning, Grades 3-4 CC BY-NC-SA4.0 67



68

20. ME AS A SCIENTIST
Living and non-living things

Content outcomes

You can:

« explain what distinguishes living things from
non-living things

- classify things into non-living and living
things.

Language outcomes

You can:

« explain how to identify a living or a non-living
thing

- describe living and non-living things

- fillin the blanks in a text.

Key words

breathe, move, grow, reproduce, warm, cold

Speaking frame:
it breaths.
A dogis aliving it moves.
thing because it grows.
it reproduces.
it doesn’t breathe.
A stoneis a it doesn’t move.
because

non-living thing

it doesn’t grow.
it doesn’t reproduce.
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20. Me as a scientist — Living and non-living things

Teaching materials

Scaffolding

Input scaffolding

« Flashcards of living and non-living
things
- Verb flashcards

Output scaffolding
- Speaking frame 1
. Living things worksheet

LOTS & HOTS
- identify
- describe
. classify
+ explaine

Attachments

- Attachment 20.1: Verb flashcards

+ Attachment 20.2: Flashcards of living
and non-living things

- Attachment 20.3: Speaking frame 1

*Attachment 20.4: Living things
worksheet

Activities
What is living and what is non-living?

What do you need: Verb flashcards (attachment 20.1),
Flashcards of living and non-living things (attachment 20.2),
Speaking frame 1 (attachment 20.3),

The teacher introduces the verb flashcards and the concepts
of living and non-living. The class reflects together whether
human beings are living or non-living, and why. Then, the pupils
work in pairs. The teacher hands out cards of living and non-
living things, and the pupils divide them into living and non-living
things. They justify their choices with the help of speaking
frame.

Living and non-living nature walk

What do you need: iPads or other devices to take pictures,
Speaking frame 1 (attachment 20.3)

The pupils work in pairs. Each pair takes an iPad (or some
other device to take pictures) and goes out to take pictures
of ten (living and non-living) things they see. Once back in the
classroom, each pair shows their pictures to the others and,
with the help of Speaking frame 1, justify why the objects are
living or non-living.

*What do living things need? What can they do?
What do they have?

What do you need: Living things worksheet (attachment 20.4)

Pupils work in pairs (or groups of three). Each group takes a
worksheet. They glue Worksheet 1 on the colourful cardboard
and then start to think which words of the bottom of the
worksheet (smell/feet/hunt/babies/water/eat...) fit the three
categories of the worksheet (living things CAN / HAVE / NEED).
They cut and glue or write the words that they think would fit

in each category. In the end, all groups present their work to
either another group or the whole class.
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21. ME AS AN ARTIST
Volume, meter, tempo and pitch

Content outcomes Key words
volume, meter, tempo, pitch, song, high, low, loudness,
You can: rhythm, speed
- explain what these concepts mean
. identify different variations of volume, meter, ~ Definitions
tempo and pitch Volume = the loudness of the sound

Meter = rhythmic pattern of the music

« recognise changes in volume, meter, tempo Tempo = the speed of the music

and pitch. Pitch = how high/low the sound is

Language outcomes Key phrases

You can: - This song has a fast/slow tempo.

. use a variety of adjectives to compare and This song is fasjcer/slovyer than the first one.
describe different variations of volume, The meter of this song is 4/4.

meter and tempo.
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21. Me as an artist - Volume, meter, tempo and pitch

Teaching materials

Scaffolding

Input scaffolding

Musical elements flashcards

Output scaffolding

Musical elements flashcards
Speaking frame 1

LOTS & HOTS

classify
compose
describe
identify
compare

Attachments

Attachment 21.1: Musical elements
flashcards

*Attachment 21.2: Speaking frame 1
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Activities
Identifying the musical elements

What do you need: Musical elements flashcards
(attachment 21.1), instruments

With the help of the musical elements flashcards, the pupils
find out what the different elements mean. The pupils pick one
of these elements and create a way to demonstrate how it can
be heard. They can use body rhythms, instruments or sing/
rap. Pupils will also use adjectives to compare the differences
between the ways the songs are played.

*Hearing the differences

What do you need: musical elements flashcards
(attachment 21.1), songs/instruments, Speaking frame 1
(attachment 21.2)

The teacher plays an instrument or a song and the pupils
listen to how it is played each time. The teacher will change the
volume, tempo, pitch, duration, etc. and the pupils will try to
identify the changes. Music elements should be displayed so
that the pupils can check the correct term.
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22. ME AS AN ARTIST
Planning in arts and crafts

Content outcomes

You can:

- name and identify different pieces of
equipment and materials used in
.+ artslessons
. crafts lessons

- understand how to use different equipment
and materials

+ plan what materials to use.

Language outcomes

You can:
- explain your material and equipment choices

*write a description of your work process
that someone can easily follow

reflect on your own learning.

Key words
fabrics, hard/soft materials, equipment like brushes, paints,
markers, cardboard, paper

Speaking frames:
: Svr::ftgd leather !t is durable material.
to use cardboard because |t.Iooks gqod.
| like watercolours | like how it feels.
how | planned my work.
how the work turned out.
happy how | concentrated during the
I'm | content with | process.
disappointed how | worked with my group/
partner.
how | was patient in my work.
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22. Me as an artist — Planning in arts and crafts

Teaching materials

Scaffolding

Input scaffolding

Arts and crafts materials cards

Output scaffolding

Speaking frame 1

LOTS & HOTS

name
identify
understand
explain
describe
analyse
reflect

Attachments:

Attachment 22.1: Arts & crafts
equipment flashcards

Attachment 22.2: Speaking frame 1
Attachment 22.3: Speaking frame 2

Activities
Naming arts and crafts materials

What do you need: Arts and crafts equipment flashcards
(attachment 22.1), Speaking frame 1 (attachment 22.2)

The pupils work in pairs. With the help of the materials cards
and Speaking frame 1, they take turns in telling each other
which materials they like.

Planning what materials to use in your own project

What do you need: Arts and crafts equipment flashcards
(attachment 22.1), Speaking frame 2 (attachment 22.3)

After the pupils have planned their arts or crafts project, they
tell others about their material and equipment choices. The
pupils work in groups of 3 or 4 and, with the help of Speaking
frame 1, present their project to others.

*Reflecting on the arts/crafts project outcome
What do you need: Speaking frame 1 (attachment 22.2)
After finishing the arts and crafts project, the pupils go back

to the same groups as in the previous activity and present the
outcome of their project with the help of Speaking frame 1.
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Checklist for good V/4

| 3

pedagogical practices —

Grade 3 Grade 4
The learning environment is safe and friendly. u a
The learning environment is rich and supports learning. o o

| foster learner autonomy

- by giving learners choices to make O O
- by teaching learning skills O O
- by negotiating on decisions about the learning process with learners. O O
I give learners opportunities for cooperative learning. d a
I plan my lessons in order to ensure learners speak, write and read more than | do. a a
I plan my teaching with colleagues. d a
The intended learning outcomes for language are explicit and visible to my learners. o o
The oral and/or written language input is extensive. o o
I am scaffolding language input and output (e.g. shortening sentences, repeating nouns o o

instead of using pronouns, underlining key phrases, providing speaking and writing frames,
organising vocabulary in categories, etc.)

The academic language is visible to learners. o a
Intended learning outcomes for content are explicit and visible to my learners. o ]
| am scaffolding content (e.g. by using graphic organisers and subheadings, highlighting o o
the key facts, breaking material into chunks, reducing the number of tasks at one time, etc.)

The content is academically challenging. o o
I reflect on learning with my learners. U o
I reflect on my teaching. o o

Notes My moment of success My goals for next period

during the last period
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1. Thisis me - Me and others

Attachment 1.1: Friendship adjectives flashcards

funny kind caring

supportive honest adventurous

happy helpful playful

considerate loyal brave
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unselfish

generous

unfriendly

disobedient

rude

unkind

grumpy

dishonest

bitter

judgemental

disrespectful

fussy
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grumpy naughty
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Attachment 1.2: Friendship traits flashcards

fun laughter kindness

caring support trust

adventures happiness helpful

reassurance playing sharing
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loyalty
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Attachment 1.3: Speaking frame 1

A good friend should be fun.
caring.
helpful.
loyal.

happy.

A good friend should avoid being | grumpy.
rude.

bitter.
dishonest.
unkind.
fussy.
naughty.
judgemental.

A good friendship is filled with laughter.
happiness.
adventures.
fun.

playing.
reassurance.
support.
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Attachment 1.4: Classroom rules flashcards

We comfort each other. We are friendly to each other.

We share. We help each other.

We are polite to each other. We play with everyone.

Kuvatyoksiu papunet.net
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Attachment 1.4: Classroom rules flashcards

We use our quiet voice when
talking.

We raise our hand when we want
We take care of our environment. to speak.

We take care of our homework. We listen carefully.
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Attachment 1.4: Classroom rules flashcards

We take turns.
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Attachment 1.5: Writing frame 1

| like my friend X because he/she |fun.

IS caring.
helpful.
loyal.

happy.

Together we usually play games.
go out.

watch movies.
eat sweets.
talk.

go skating.

With my friend | can be myself.

be sad.

talk about everything.
share secrets.

show my emotions.
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2. This is me - My strengths

Attachment 2.1: Strength cards

humour curiosity

self-control gratitude

creativity compassion

love of learning hope
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love

teamwork

grit

social intelligence

bravery

zest

kindness

forgiveness

12 City of Helsinki — Education Division Handbook for Bilingual Education / English-enr

iched teaching and learning, Grades 3—4 / Attachments - Early Autumn CC BY-NC-SA 4.0






leadership

perspective

judgement

humility

appreciation of beauty
and excellence

prudence

fairness

honesty
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spirituality
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Attachment 2.2: Writing frame 1

| would like to practise
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appreciation of beauty & excellence

bravery
curiosity
fairness
forgiveness
gratitude
honesty

hope

humility
humaour
judgement
kindness
leadership

love

love of lzarning
perseverance
perspective
prudence
self-regulation
social intelligence

e
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telling the truth.

by being nice.

by listening to others.

by thinking positively.

by reading stories about my heroes.

by asking adults what they are grateful for.

by...
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Attachment 2.3: Writing frame 2

| practised

humour
curiosity
self-control
gratitude
creativity
compassion
love of learning
hope

love

teamwork

grit

social intelligence
bravery

zest

kindness
forgiveness
perspective
judgement
leadership

appreciation of beauty and
excellence

prudence
fairness
honesty
spirituality

humility

by

helping out a friend.

telling jokes to my friends.

asking a classmate to come and
play with me.

doing my homework every day.

listening to others in my class.

walking in the forest and enjoying
nature.

telling the teacher that someone
was bullied.

complementing my classmate’s
artwork.

working hard in the English lesson.

taking care of my sister.

playing with my brother.
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Attachment 2.4: Speaking frame 1

What are your strengths? What are my key strengths?

My key strength is

My two greatest
strengths are

Your key strength is

Your two greatest
strengths are
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excellence
bravery
curiosity
fairness
forgiveness
gratitude
honesty

hope

humility
humour
judgement
kindness
leadership

love

love of learning
perseverance
perspective
prudence
self-regulation
social intelligence

db.

k for Bilingual Ed

because | explore new places and | enjoy reading
about rockets.

because | help others. | do favours for others.
because | don’t give up. | finish what | start.

because l...

because you explore new places and you enjoy
reading about rockets.

because you help others.

because you do favours for others.
because you don’t give up.
because you finish what you start.

because you...
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3. Me as a scientist - Safety in traffic

Attachment 3.1. Traffic flashcards

Pedestrian crossing Residential area

F, ~

One-way traffic Footpath
7 ~
L-‘ m
Cycleway Track for pedestrians and
cyclists

5o
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Attachment 3.1. Traffic flashcards

Dual track for pedestrians Tramway lane
and cyclists

O i

No pedestrians No cycles

Children

VAN
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Attachment 3.1. Traffic flashcards

a zebra crossing a cyclist

a pedestrian traffic lights

red light - don't cross green light - cross
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Attachment 3.2: Speaking frame 1

Where should you cross the street?

ride a bike?

walk?

ride a bike and walk?
stop?

look both ways?

What do you need to do when you see this traffic sign?
before crossing the road?
in front of traffic lights?
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Attachment 3.3: Scaffolding traffic lights

OE UL, UOE |

B J0U 83 UG |

1SV

o8 U |

B S HUILYG |

Nyl

0| B peesaBoud aaely |

'd|gy Aue pesu juop |

Iy pueIsJEpun |

‘ssaiboud
SWOS apew aAey |

|8y 81 B pesu |

Blns enb jou w,|

“yonw
peasadold juaney |

|8y BJ1xE BLWOS FEEU |

"PUBLSIBRUN LUOR |
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Attachment 3.4: Speaking frame 2

Good morning! Good morning

I'd like to buy a ticket to

Helsinki.

Single or return®

A single ticket,
please.

That's 5 euros and
50 cents.

Here youw are.

Here's your
ticket,
madam,sir.

Thank you very
much. Goodbyel

Bye! Have a nice

dayl!

23 City of Helsinki — Education Division Handbook for Bilingual Ed ion / English-enriched teaching and learning, Grades 3-4 / Attachments - Early Autumn CC BY-NC-SA 4.0






Attachment 3.5: An example of a price list

Tickets From To Price
A single ticket | Oulu Vantaa 30€
Seingjoki Helsinki 5.70€
A return ticket |Joensuu Tampere
London Bath

Attachment 3.6: Writing frame 1

First

Second

Third

Last

walk 200 meters forward.

walk 500 meters east.

take the first turn right.

take the third turn left.

ride your bike past the barber's shop.
go through the tunnel.

cross the bridge.

park your bike in front of the grocery
store.

cross the street and you’re at your

destination.
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4. Me as a scientist - Mathematics - Multiplication

Attachment 4.1: Fitness exercise flashcards

Jumping jacks Wall sit
_ _—

Push-up Abdominal crunch

r

q
o’ y
v €
-9‘5 ~

Step-up onto chair Squat

hiy Ve
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Attachment 4.1: Fitness exercise flashcards

Tricep dips on chair Plank

N

2 - g D

High knees running on the spot Lunge
-~ - - ~
‘ i l > i
Push-up and rotation Side plank

-
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Attachment 4.2: Speaking frame 1

4x3=12

“Four times three
equals twelve.”

| did twelve

jumping jacks.
step-ups onto chair.
squats.

side planks.
lunges.

tricep dip on chair.
wall sits.

push-ups.

Attachment 4.3: Speaking frame 2

In this sentence,
the multiplier is

QOWoo~NOoOOTA,WNEE

and the
multiplicand is

one
two
three
four
five
SiX
seven
eight
nine
Zero

The product
will then be:

(pupil 2 will
then write the
calculation
and give the
answer)
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Attachment 4.4: Number cards

o & B~ N O
O Jd 01 W =
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Attachment 4.5: Speaking frame 3

E.g. (5+5)*4:2=40

First | calculate the addition Arst | calculate the

inside parentheses subtraction inside

parentheses.

The total is ten.
The difference is

Second | multiply ten by four Second | divide by
which equals forty. which equals .

Then | divide forty by two Then | multiply by
which equals twenty. which equals .
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5. Me as a scientist - Mathematics — Division

Attachment 5.1: Division poster

Division vocabulary

dividend divisor

40 +5=8

quotient

Forty divided by five equals eight.
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Attachment 5.2: Writing frame 1

was looking for for . It found

and wanted to share them equally between

How many would each get.

For example:

A squirrel was looking for food for its four babies. It found 20 pine cones
and wanted to share them equally between the baby squirrels. How many
pine cones will each baby squirrel get?
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Attachment 5.3: Sweet shop flashcards

Lollipop Bubblegum

25 cents 20 cents
Liquorice roll Fruit chews
10 cents 10 cents
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Chocolate bar Jelly beans

50 cents 5 cents
Candy floss Candy cane
1 euro 25 cents
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Attachment 5.4: Speaking frame 1

Hello! How can | help
you?

Hi! I would like to buy
lollipops.

How much does one
lollipop cost?

One lollipop costs 25
cents.

Ok. | have 1 euro so |

can buy four lollipops,
right?

That's correct! Four times
25 cents equals one euro.

Four lollipops. Here you
are.

Thank you very much!
Have a nice day!

You too! Goodbye!

34 City of Helsinki — Education Division Handbook for Bilingual Ed ion / English-enriched teaching and learning, Grades 3-4 / Attachments - Early Autumn CC BY-NC-SA 4.0






Attachment 5.5: Place value mat

PLACE VALUE MAT

Thousands| Hundreds Tens Ones

¥
Ay
WY

R

Y

Y

PR TR
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Attachment 5.6: Worksheet 1

Solve these exercises by using ten base blocks and a place value mat.
Remember to write the answer with a whole sentence.

There are 6933 roses.
They need to be
divided between 3
flower shops. How
many flowers does
each shop get?

Thousands

Hundreds

Tens

Ones

The answer: Each shop gets

flowers.

4862 containers are on
their way to Europe.
Half of them go to
Sweden, the other half
to Norway. How many
containers do each
country get?

Thousands

Hundreds

Tens

Ones

Quotient:

A chocolate factory
makes 5055 pieces of
chocolate each day.
How many chocolate

®( bars can be made if

| there are 5 pieces in

&| each bar?

Thousands

Hundreds

Tens

Ones

Quotient:

| 8448 ants live in an

i| ant nest. They decide
to split into four new
i| colonies. How many

5| ants are in each new

colony?

Thousands

Hundreds

Tens

Ones

Quotient:

BONUS:

School chefs ordered
6505 potatoes. If every
pupil eats 5 potatoes
will it be enough for all
1302 pupils?

Thousands

Hundreds

Tens

Ones

Quotient:
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6. Me as a scientist - Mathematics - Numbers 1-1000

Attachment 6.1: Place value poster

PLACE VALUE POSTER

Thousands| Hundreds Tens Ones

10 x 10 x 10 x
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Attachment 6.2: Worksheet 1

10.

Four tens, seven
ones, two hundreds,
nine thousands

Three hundreds, six
ones, one thousand

Ten ones, four
hundreds, five
thousands

Two tens, ten
hundreds

One thousand, seven
ones, thirteen tens

Six hundreds, two
ones

Twelve tens, two
ones, two thousands

Thirty-one ones,
seventeen hundreds

Three hundreds, two
tens, one one, four
thousand

Nine hundreds, one
thousand, seventeen
ones.

Thousands

Hundreds

Tens

Ones

ANSWER:

10.
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7. Me as a scientist - Seasons and weather

Attachment 7.1: Weather flashcards

wet

warm

cold

hot

partly cloudy

39
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Attachment 7.1: Weather flashcards

O

a rainbow

icy

1'“ l‘\'u:'s

‘ 1|‘
||‘||[| ‘I‘ |

drizzly
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Attachment 7.1: Weather flashcards

sSnowy

sunny cloudy

rainy stormy
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Attachment 7.2: Worksheet 1

kuvatyokalu.papunet.net
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Attachment 7.3: Speaking frame 1

The Southern Finland |foggy |and the -25°C | (Backto
weathc_er is rainy temperature 20°C the o
today in IS beginning)
sunny -10°C
Northern Finland | cold 0°C
IS warm 5°C
cloudy 10°C
Helsinki is windy 20°C
stormy 30°C
Rovaniemi is wet
hot
Ahvenanmaa is icy
Eastern Finland is
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Attachment 7.4: Season cards

winter

spring

summer
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Attachment 7.5: Month cards

January

February

March

April
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Attachment 7.5: Month cards

une
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Attachment 7.5: Month cards
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Attachment 7.6: Speaking frame 2

The weather |in January is foggy and warm.
Ferbruary rainy stormy.
March sunny drizzly.
April cloudy windy.
May
June
July

Attachment 7.7: Writing frame 1

| like spring | because |foggy and | like [ swimming.
the :
My favourite | summer | weather is rainy and | don'’t |ice skating.
season is sunny | like
autumn cold skiing.
| don’t like
winter warm listening to the rain.
| wish it was
cloudy :
always cycling.
windy
spending time
stormy outside.
wet
hot staying inside.
icy darkness.
snowy
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8. Me as an artist - The colour wheel

Attachment 8.1: An example of the Goethe’s triangle

Goethe’s triangle
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Attachment 8.2: Speaking frame 1

The primary
colours

The secondary
colours

are

yellow.
green.
purple.
blue.
red.
orange.

In my
work

they are

in the corners of the big
triangle.

between the primary
colours.

in the middle of the big
triangle.
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Attachment 8.3: Worksheet 1
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Attachment 8.4: Speaking frame 2

I really like the shade of

the blue green

in your work. You have mixed

all_/ mostof [/some of

the colours correctly.

You have done your work
carefully.

| think you could be more
careful next time.

I really like the

primary / secondary / tertiarv

colours

in your work.
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Attachment 8.5: Speaking frame 3

Yellow
Blue is a primary colour.
Red

Purple
Orange is a secondary colour.
Green

Blue-green
Yellow-green

Yellow-orange : :
is a tertiary colour.

Red-orange
Red-purple
Blue-purple
blue and yellow.
E::gﬁne red and yellow.
To make blacl.-;g you mix
purple all primary colours together.
red and blue.
blue and green.
yellow

When you mix you get orange.

red and yellow

blue and red
purple.
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9. This is me - Body structure

Attachment 9.1: Speaking frame 1

My monster
has

one
two
three
four
five
SiX
seven
eight
nine

Z€ero

head(s).
eye(s).

ear(s).
tooth/teeth.
nose(s).
mouth(s).
arm(s).

belly button(s).
leg(s).
foot/feet.

It uses them to

eat
see
run
walk
crawl
show
hear
growl
shout

whisper

everything.
everywhere.
loud.

fast.

slow.

quietly.
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Attachment 9.2: Vital organs flashcards

kidneys

2 City of Helsinki — Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3—4 / Attachments - Late Autumn CC BY-NC-SA 4.0





Attachment 9.3: Vital organs functions word cards

1. Pumps blood through the

blood vessels. Blood
carries oxygen and
nutrients to the body.

2. Extracts oxygen from the

atmosphere for the body
to use. Releases carbon
dioxide from the body.

. Controls all the body
functions. Learning and
thinking skills are
centred here.

. Blood goes through this

organ and is filtered in it.
Filtering removes toxins
that then leave the body
in urine.

. Breaks down chemical
substances and toxins.
Produces the majority of
proteins and fats that the
body needs.

. Removes old blood cells

and holds a storage of
blood. Helps the liver in
filtering the body.

3
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10. This is me - Fire safety

Attachment 10.1: Speaking frame 1

Hello, Fire Emergency
Department.

How can | help

you today?

There has been a
traffic accident.

There is a fire.
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Attachment 10.1: Speaking frame 1

No problem. We're
here to help. What
is the address of this

incident?

Can | also take your
phone number
please?

There is a big flood.

Someone
needs rescuing.

Provides address.

Provides

phone number.
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Attachment 10.1: Speaking frame 1

Are there any
persons involved
In this incident?

Yes/No. There
are

Are the persons
involved trapped
or is evacuation
in progress?
They are trapped

/coming out now.

What type of place/building is
the location of this incident?
Are there any hazards? Can you
provide any other details that
may help us?

Civilian explains
locations, possible
hazards and further

details.
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Attachment 10.1: Speaking frame 1

Thank you for all the
information, our services

are on their way. Please

stay on the phone and
remain calm.
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Attachment 10.2: Fire safety instructions

Fire... Fire....
Alert others.

Use the stairs.

o
’

Crawl through the
smoke.

—

2=e

N

Break the glass.

Get the fire
extinguisher.

Do not use
the lift.

Do not waste time
on social
networks.
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Attachment 10.3: Speaking frame 2

In the event of a fire indoors | leave the building.

In the event of a fire outdoors | keep low when leaving.
If your clothes catch fire call 112.

don’t use the lift.

use emergency exits.

stop, drop and roll.
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Attachment 10.4: Worksheet 1

Write instructions what to do in case of fire.

1. 2. 3.
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11. This is me - First aid

Attachment 11.1: First aid vocabulary flashcards

a first aid kit a thermometer

SCISSOors medicine

Sticking plaster disinfecting wipes
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Attachment 11.1: First aid vocabulary flashcards

plastic gloves alcohol prep pads

cotton pads gauze

elastic bandage safety pins
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Attachment 11.1: First aid vocabulary flashcards

tape lolly tweezers
sticks
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Attachment 11.2: First aid situations pictures

sore stomach tooth came out

\_.;-

bump on head puffer

\

(

sore knee epipen

K o
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Attachment 11.2: First aid situations pictures

medicine bottle

%
ot

insulin

bleeding

J

J

S0re eye

T T

O

55(\

e

A\

sore arm

headache
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Attachment 11.2: First aid situations pictures

bee sting sore throat

rash earache

splinter

xuvatyokaiu. papunet net
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Attachment 11.3: Speaking frame 1

You should go see a doctor.

go to the the school nurse.
take medicine.

lie down.

get a sticking plaster.
disinfect the cut.

take your temperature.
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12. Me as a scientist - Finland / Nordic and Baltic countries

Attachment 12.1: Map of Finland 1

® Kuopio

® Jyviaskyla

® Pori
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Attachment 12.2: Map of Finland 2
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Attachment 12.3: The points of the compass flashcards

north north-east

east south-east

south south-west
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Attachment 12.3: The points of the compass flashcards

west north-west
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Attachment 12.4: Speaking frame 1

What is

the city

north
south

east

west
north-west
south-west
north-east

south-east

of

Helsinki?
Vantaa?
Jyvaskyla?
Kuopio?
Pori?
Espoo?
Oulu?
Jyvaskyla?
Lahti?

Turku?

Attachment 12.5: Writing frame 1

Lahti is known for

My / our presentation is about Lahti.

Lahti is the 9th biggest city in Finland.

In Lahti, you can visit

or

people live there.

Lahti is situated in Paijat-Hame, north of Helsinki.
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Attachment 12.6: Speaking frame 2

Speaking frame:

Good morning class. | am going to be speaking about
Iceland.

Iceland is a Nordic country. It is an island in the Atlantic
Ocean.

Iceland is a republic. Its capital is Reykjavik. Its flag is
blue, red and white.

Its population is 360,390. It is a small island.

In Iceland, they speak Icelandic. The main industries are
fishing and tourism.

Iceland is famous for its sweaters and the singer Bjork.
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13. Me as a scientist - Technology, electricity and safety

Attachment 13.1: Appliances flashcards

1
—
Oog

-

a washing machine a microwave

000000
000~ —

;

din oven

a stove

(RSN

0000

a sauna heater

a toaster

24
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Attachment 13.1: Appliances flashcards

@ 000 =

\':
a dishwasher a fridge

=

a freezer a vacuum cleaner

&

a coffee maker a kettle
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Attachment 13.1: Appliances flashcards

a computer

speakers a television
(o]
=)
a sewing machine alamp
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Attachment 13.2: Worksheet 1

Name:

Electrical appliances in the 1.

classroom 2.
3.
4,
5.
6.
7.
8.
9.
10.

Attachment 13.3: Speaking frame 1

Key words
electric shock, fire, burns

Speaking frame:

A washing machine
A microwave

A stove

An oven

A sauna heater

A toaster

A dishwasher

A vacuum cleaner
A kettle

A dryer

needs electricity for

boiling.
moving.
heating.
warming.
washing.
lighting.
drying.
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Attachment 13.4: Worksheet 2

Name:
Top 5 electrical appliances at home 1.
2.
3.
4.
5.

Name:
Top 5 electrical appliances at home 1.
2.
3.
4,
5.

Name:
Top 5 electrical appliances at home 1.
2.
3.
4.
5.

Name:
Top 5 electrical appliances at home 1.
2.
3.
4,
5.
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Attachment 13.5: Worksheet 3

Name: Appliance: How often does he/she use it?
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Attachment 13.6: Speaking frame 2

How often do you use a phone?

a washing machine?
a microwave?

a stove?

an oven?

a sauna heater?

a toaster?

a dishwasher?

a vacuum cleaner?
a kettle?

a hair dryer?

a television?

Attachment 13.7: Speaking frame 3

| use a phone two hours a day.
My friend USES a wgshing machine three times a
a microwave day.
a stove four times a
an oven week.
a sauna heater once a week.
a toaster once a month.
a dishwasher once a year.
a vacuum cleaner
a kettle
a hair dryer
a television
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Attachment 13.8: Texts 1 and 2

Text 1
Safe Electricity

Safe Electricity

Using electricity in a safe way is very important. Otherwise, there is a risk of a fire
or an electrical shock.

Before using an electrical appliance, read the instructions manual and make sure
that you understand it. To disconnect the power cord, pull it out by its plug. Do not
drag the cord itself. Doing so may result in damage to the cord, leading to fire or
electric shock. Use the appliance only in the room in which it has been plugged in.
Do not handle an electrical appliance with wet hands and keep water away from
any appliance.

Faulty appliances should always be repaired by a professional - do not try to fix
them yourself.

Electrical appliances should never be covered, as they need air circulation to keep
them from overheating. Overheating is dangerous and can lead to a fire. This
applies to lamps, too.

In case of an electrical emergency, ensure your own safety. Turn the power off at
the power point and remove the plug. Get an adult and call 112.

Text 2
Saving Electricity

Saving Electricity

The way we use electrical appliances has a big impact on the environment. Here
are a few tips on saving electricity.

When not using an appliance, turn it off and unplug the cord. This goes for your
mobile phone, too! Also turn off all lights you are not using.

When cooking, favour lower temperatures. Use your microwave oven instead of
a stove if possible. Minimise the amount of hot water you use, both in the kitchen
and in the bathroom.

When doing laundry, wash only full loads and use cold wash. Hang out your
laundry to dry instead of using a dryer.

When buying new appliances, favour ones that use less energy.
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14. Me as a scientist: Changes in animal behaviour

Attachment 14.1: Forest animal flashcards

a bear a squirrel

a wolf
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Attachment 14.1: Forest animal flashcards

a wolverine

a stoat a badger

d mouse a marten

Yuvabyokoniu. papunet et
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Attachment 14.2: Speaking frame 1

Which animal am 1?

Am | white ?
Do | eat brown
Do | change black
Am | nuts
Can | grass
mice

colour in the winter
small

big

cute

dangerous

run fast

fly
climb trees

Attachment 14.3: Writing frame 1

Writing frame:

A yearin a bear’s life
In spring, baby bears are born. In summer, bears eat lots

of food. In autumn, bears eat more, and build a den. In
winter, they sleep (hibernate).
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Attachment 14.4: Text 1

Winter in the Forest

Winter in the Forest

Hi there! Have you ever thought about how we animals survive the long, cold winter in the forest? There is hardly
anything to eat and it's hard to find shelter from the the freezing temperatures. Oh, | forgot to introduce myself -
my name is Hank and I’'m a hare. Let me take you on a tour in the wintry forest and show how | and other animals
cope with snow, cold, and scarcity of food!

Dietary Changes

When summer changes into autumn, we all start to prepare for the winter. We eat a lot of food that is stored under
our skin as a layer of body fat. | need it because the only food available to me and other herbivores during winter
is tree bark. Not exactly what | call a yummy meal! Some other animals like squirrels store up food in tree trunks.
Grouse eat pine needles instead of the berries they have been consuming in the late summer and autumn.

External Changes

In the winter, there are changes in all the animals’ fur and feathers. We mammals get a thicker fur for winter and
the birds’ feathers get more voluminous. | shed my brown fur and put on a white winter coat. | can also spread my
toes into a so-called snow foot to avoid sinking into the thick layer of snow.

Snow as Protection

Snow gives us animals protection against cold. | dig holes into the deep snow and try to keep warm. Small
mammals such as mice dig under snow holes and passages both to keep warm and to look for food under the
snow. Some birds make holes in the snow by diving into it straight from flight.

Dormancy

| stay awake the entire winter. Well, of course | sleep at my usual sleeping times, but you know what | mean.
Some other animals like bear, badger and raccoon dog fall into a deep sleep called torpor. They eat a lot to gain a
thick layer of body fat. That way, they survive several months of hibernation by slowly using up the fat layer. Their
energy consumption diminishes, bodily functions slow down, but their body temperature doesn’t drop.
Hedgehogs, bats and some mice hibernate. Compared to torpor, hibernation is a state of much deeper sleep. A
hibernating animal is unconscious, blood circulation is very slow, and the heart beats just a few times per minute.
The body temperature of a hibernating animal drops drastically but never below zero degrees.

Reptiles, such as snakes and lizards, brumate. This is a state close to hibernation. What is different, however, is

that their body temperature follows that of their environment, so that it can even drop to a few degrees below the
freezing point. The breathing is very minimal, and the brumating animal is in a deep state of unconsciousness.

Now you understand some of the ways we animals adapt to the winter here in the North.
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Attachment 14.5: Worksheet 1

Read the text and fill in the missing words.

In the winter, there is less in the forest.
That is why some animals change the way they eat.

The weather gets , S0 animals have to find shelter against
the low temperatures.

The hare changes into a winter coat.

Many animals in the winter. This can be called torpor,
hibernation, or brumation.

During , the body temperature doesn’t drop a lot. During
, it drops but never below freezing. In
, it can drop to a few degrees below freezing.
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15. This is me - Recycling and ecological choices

Attachment 15.1: Recycling flashcards

e
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Attachment 15.1: Recycling flashcards
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Attachment 15.1: Recycling flashcards
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Attachment 15.1: Recycling flashcards
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Attachment 15.1: Recycling flashcards

rElyorgll. papuneT net
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Attachment 15.1: Recycling flashcards

i

SAME00
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Attachment 15.1: Recycling flashcards

/ English-enriched teaching and learning, Grades 3—-4 / Attachments — Early Spring CC BY-NC-SA 4.0
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Attachment 15.1: Recycling flashcards
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Attachment 15.2: Worksheet 1

Tick the ones you
separate at home!

Examples of what goes in this container:

metal

glass

plastic

paper

cardboard

organic waste

Ideas for improving recycling at home:

Attachment 15.3: Speaking frame 1

My family recycles cardboard.
doesn’t recycle plastic.
We recycle metal.
don’t recycle OrganIC waste.
paper.
glass.
hazardous waste.
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Attachment 15.4: Rubbish container posters

Guide for Household Wastes

Mixed waste Plastic packages

Re Bat adned Wit s, fo Wadls sectic Remowe caps
and las

.

A
139 -
2 -

Glass packages Small metal items Carton packages

caly Jass pes ant metd cns ed rinse dirty cation and
Glass Boms amal mwial e Haten tham cut

4

- r

1 : =
¥ et ) 5 & =

Hazardous waste @ Electric waste @

medicwml pmdats Satteries to Aher Mzardous wast tothe collection Colmcteagonty
ph armacies stores container or Sortt] station

'(U
i '

The Waste guide tells you

watunaonmse e wese O} SY.fi/en/wasteguide

items are and where to fake them
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Attachment 15.4: Rubbish container posters

Is something sloshing
and hissing in it?
NO )) Into the metal waste collection

YES )) Into the harardous waste collec tion

v Items which are mostly metal
should be thrown into the metal waste collection.
v Remove food scraps from packages and rinse with cold water.
v Take larger metal items to a Sortti Station.
v Take refund cans to a shop or to Alko.

i QSortinq problems? hsyfi/en/wasteguide
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Attachment 15.4: Rubbish container posters

5
S Hsy Thank yoy
for sorting

Biowaste'< . .

Your biowaste bag will

last longer if you

I. Drain dguids. Let the waste mass cool and dry
for 2 while before putting it into the bag.

2. Rip an 099 carton into pleces
and put them in the boftomof the bag.

3. Place the bag in an alry spot.

'..

-

v Put your biowaste preferably in a paper bag.
You cannot use a normal plastic bag - it won't decompose.
v Let cooking oil and other liquid fats soak into a piece of

paper » into biowaste.

{, Sorting problems? hsyfi/en/wasteguide
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Attachment 15.4: Rubbish container posters

Thank yoy
for sorting
your waste!

v Remove food scraps from the packages.

v Rinse the cartons with cold water and let them dry for a while.
v Flatten the packages and pack them inside each other.

v Staples or packing tapes do not need to be removed.

Q Sorting problems? hsy fi/en/wasteguide
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Attachment 15.4: Rubbish container posters

Thank yoy
for sorting
your waster

v You can put both coloured and
clear glass bottles and jars into
the glass collection container.
v Remove corks and lids and sort them accordingly.
v Itis not necessary to remove labels, bottle collars or other fixed parts.
v Remove food scraps from packages and rinse with cold water.
v Return deposit bottles to a shop or to Alko.

C, Sorting problems? hsy.fi/en/wasteguide
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Attachment 15.4: Rubbish container posters

Plastic <&
packages

Rinse or wipe clean empty packages, if necessary.
v Don't put different plastic packages inside each other.
v Detach caps and lids - it makes the processing of materials easier.

v It is clean enough if there is no odour nuisance: @ Q.

Q, Sorting problems? hsyfi/en/wasteguide
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Attachment 15.5: Speaking frame 2

A cardboard box
A bottle

A battery

A banana skin

A plastic package

Old newspapers

go
goes

into

cardboard waste.
plastic waste.
metal waste.
organic waste.
paper waste.

glass waste.

An empty can of hazardous waste.

tomatoes

A milk carton

Fish bones

A broken mobile phone
Egg shells

Used aluminium foll

An empty ketchup
bottle
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Attachment 15.6: Writing frame 1

Save energy.

Think before you buy.

Borrow money.

Don’t buy your clothes at a flea market.
Buy lights.

Turn off to sort your waste.
Remember less meat.

Eat vegetarian food.

Don’t throw food away.

17 City of Helsinki — Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3—-4 / Attachments — Early Spring CC BY-NC-SA 4.0










16. This is me: Healthy Lifestyle

Attachment 16.1: Healthy and unhealthy food flashcards

eat drink

fruits vegetables

butter milk

LAGhyDSIUDaDUnet net
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Attachment 16.1: Healthy and unhealthy food flashcards

meat bread

IR

a piece of bread pasta
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Attachment 16.1: Healthy and unhealthy food flashcards

ice cream salad

pizza
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Attachment 16.1: Healthy and unhealthy food flashcards

fish sauce

66

a sausage olive oil

8

e —

crispbread

acstyolziu papunet net
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Attachment 16.1: Healthy and unhealthy food flashcards

a carrot a pepper

a turnip a cucumber

a lettuce a cauliflower

luvatyokalu papunet net
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Attachment 16.1: Healthy and unhealthy food flashcards

an apple a banana

an orange a strawberry

a pear broccoli

kuvatyokslu.papunet net

23 City of Helsinki — Education Division Handbook for Bilingual Ed ion / English-enriched teaching and learning, Grades 3-4 / Attachments — Early Spring CC BY-NC-SA 4.0






Attachment 16.1: Healthy and unhealthy food flashcards

24

an onion soup
fish fingers spagetti
(-]
a potato chicken

db.
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Attachment 16.1: Healthy and unhealthy food flashcards

porridge

a hamburger

spinach

casserole

lasagne

patties

25
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Attachment 16.1: Healthy and unhealthy food flashcards

sour milk a radish

a courgette olives

a tortilla a sandwich

SOy oS papUnEE riEt
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Attachment 16.1: Healthy and unhealthy food flashcards

7N
e

a watermelon oatmilk

cutlery a knife
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Attachment 16.1: Healthy and unhealthy food flashcards

a fork a spoon

a napkin a tray

a scoop pea soup

v eyoloslu. pspunst net
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Attachment 16.1: Healthy and unhealthy food flashcards

french fries

a cake

a piece of cake

biscuits

a cupcake

a soft drink
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Attachment 16.1: Healthy and unhealthy food flashcards

~—

a doughnut a milkshake
blueberries rasberries

cloudberries lingonberries

VS T
vatyolale papunet ne

Attachment 16.1: Healthy and unhealthy food flashcards
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Attachment 16.1: Healthy and unhealthy food flashcards

%

redcurrants blackcurrants
a lollipop chocolate
— -
ﬂ: v ';'ﬁ ——

sweets
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Attachment 16.1: Healthy and unhealthy food flashcards

crisps
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Attachment 16.2: Speaking frame 1

You should lie down.
call your mum/dad.

take it easy.

Why don’t you see the school nurse?

get some rest?

| think you'd better drink some water / warm tea.
talk to a friend.

do something you enjoy.

You could take some medicine.
eat something yummy.

listen to some music.
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Attachment 16.3: Healthy lifestyle flashcards

sleep rest

exercise healthy food

mental health mindfulness

positive attitude
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Attachment 16.4: How do you feel — flashcards

sick fever

cold headache

sore throat sad
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Attachment 16.4: How do you feel — flashcards

scared nervous

anxious earache

back pain stomach ache
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17. Me as an artist - Songs in English and moving to the rhythm

Attachment 17.1: Speaking frame 1

Clap your hands
Stamp your feet
Tap your knees
Tap your head
Tap your chest

Rub your fingers

three times.
four
five

SIX

Attachment 17.2: Writing frame 1

Clap your hands.
Snap your fingers.
Pat your knees.
Stamp your feet.
Hum the melody.
Tap your head.
Rub your fingers.
SHHHH!

Instructions:

Pat your knees 5 times.
Tap your head 5 times.
SHHHHH! for 2 seconds.

Clap your hands 3 times.

Loud

Quietly
Speeding up
Slowing down
Fast

Slow

Soft

Hard
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18 Me as a scientist: Water cycle and states of matter

Attachment 18.1: Weather flashcards

the sun the sky

/|\

the weather a cloud

rain
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Attachment 18.1: Weather flashcards

storm a rainbow

lightning
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Attachment 18.2: Speaking/writing frame 1

First the water was heated by the sun.

Then the gas evaporated and turned into gas.

After that condensed and turned into liquid again.
Finally “rained” back to the bottom of the bag.

Attachment 18.3: Speaking frame 1

The today 5 foggy | and the temperature is -25°C.
weather | in Paris rainy -20°C.
in Mexico sunny -10°C.
cold 0°C.
warm 5°C.
cloudy 10°C.
windy 20°C.
stormy 30°C.
wet
hot
icy
tomorrow will be and the temperature will be
on Wednesday
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Attachment 18.4: Water cycle poster
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Attachment 18.5: Water cycle word cards

precipitation

wind

transpiration

evaporation

condensation

groundwater
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Attachment 18.5: Water cycle word cards

runoff river

sun stream

lake solid
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Attachment 18.5: Water cycle word cards

liquid gas

freeze evaporate

steam Ice

water
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Attachment 18.6: Water cycle riddles

Riddle Answer

It has been raining all day. This will tell how
much of it came.

I's not the water you skate on during winter
nor the water you swim in during summer.
But after swimming you can see it in the
sauna.

This moves the clouds up in the sky. If this
gets too strong it can move buildings as
well.

If you mix this with cream you get a tasty
treat.

These seem to be moving all the time and
in the end they end up in lakes and seas.

You cannot see them with bare eyes but
because of these we have clouds in the sky.

The source of all life on earth. You can’t
see it at night like other stars.

If it's too cold it stays still. Too hot and it
will disappear into the sky. Just right and it
will run freely.

After years of filtering through sand and
soil, pumps will bring it to your home and
into your glass.
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Attachment 18.7: Text 1

On water cycle

Water Cycle

Pour yourself a glass of water and take a sip. Did you know that the water you've just
swallowed is the same water that the first humans drank? That's because Earth has been
recycling water for over 4 billion years!

All of the world’s water moves between lakes, rivers, oceans, the atmosphere and the land
in an ongoing cycle - the water cycle. As it goes through this never-ending system, it can
be a liquid (water), a gas (vapour) or a solid (ice).

Let’s take a look at the different stages of the water cycle!
Evaporation

The sun heats up the surface of the Earth, causing the temperature of the water in our rivers,
lakes and oceans to rise. When this happens, some of the water evaporates into the air,
turning into a gas called vapour. Plants and trees also lose water to the atmosphere through
their leaves. This process is known as transpiration.

Condensation

As water vapour rises up high into the sky, it cools and turns back into a liquid, forming
clouds. This process is called condensation. Currents high up in the air move these
clouds around the globe.

Precipitation

When a lot of water has condensed, the water droplets in the clouds become too big and
heavy for the air to hold them. And so they fall back down to Earth as rain, snow, hail or
sleet, a process known as precipitation.

Collection

The fallen precipitation is then collected in rivers, lakes and oceans, from where it will
eventually evaporate back into the air, beginning the cycle all over again.

This is the water cycle that brought the 4-billion-year old water into your glass. Enjoy
every sip!
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Attachment 18.8: Worksheet 1

Unknown word Translation
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19. Me as a scientist: Photosynthesis

Attachment 19.1: Speaking frame 1

This in my plant

The roots are
The stem IS
The leaves

The buds

green.
light green.
brown.
thin.

thick.
small.

big.

Attachment 19.2: Speaking frame 2

Plant number one / two / three

The leaves
The stem

The roots

looks
doensn’t look
has

doesn’t have
IS

isn’t

seems

doesn’t seem

good.
bad.
healthy.
not well.
weak.
strong.
brown.

green.
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Attachment 19.3: Photosynthesis flashcards

glucose oxygen

carbon dioxide sugar

produces sunlight
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Attachment 19.3: Photosynthesis flashcards

animals chlorophyll

water nutrients

growth plants
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Attachment 19.4: Photosynthesis diagram

Photosynthesis Diagram

Use these words to fill in the gaps. m

glucose oxygen carbon dioxide sugar
producers sunlight animals chlorophyll u
water nutrients growth plants M

+ water + oxygen w

Photosynthesis needs: Photosynthesis produces: M

1. 1. MM
5. 8

14










20. Me as a scientist: Living and non-living things

Attachment 20.1: Verb flashcards

eat sleep

move grow

breathe reproduce
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Attachment 20.2: Flashcards of living and non-living things

a rock water

the sun

a mobile phone a table
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Attachment 20.2: Flashcards of living and non-living things

a book

a mushroom a baby

a spider

17 City of Helsinki — Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3—4 / Attachments — Late Spring CC BY-NC-SA 4.0





Attachment 20.2: Flashcards of living and non-living things

a tree a plant

A

A

grass a fish

18 City of Helsinki — Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3—4 / Attachments — Late Spring CC BY-NC-SA 4.0





Attachment 20.3: Speaking frame 1

A cat is a living thing because |it eats and sleeps.
A rock is a non-living it doesn’t breathe or
thing reproduce.
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Attachment 20.4: Living things worksheet

Living things

CAN

HAVE

NEED

RUN

SLEEP

BREATHE EAT

BABIES

WATER

FOOD OXYGEN

FEET

SMELL

HUNT EYES

EARS

FUR

CLIMB REPRODUCE
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21. Me as an artist: Volume, meter, tempo, and pitch

Attachment 21.1: Musical elements flashcards

RYTHM MELODY

DURATION STRUCTURE

HARMONY PITCH
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Attachment 21.1: Musical elements flashcards

TEMPO DYNAMICS

PULSE BEAT

TIMBRE TEXTURE
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Attachment 21.2: Speaking frame 1

The tempo IS faster.

The pitch was slower.
The volume higher.
The meter lower.

The duration longer.
shorter.
louder.

quieter.
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22. Me as an artist - Planning in arts and crafts

Attachment 22.1: Arts & crafts equipment flashcards

a marker a pencil

a crayon

JoRaeE

oil pastels soft pastels

kuvatyokalu. papunet_net
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Attachment 22.1: Arts & crafts equipment flashcards

\

a paintbrush paper

cardboard water colours

fabric glue

kuvatyokalu.pspunet net
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Attachment 22.1: Arts & crafts equipment flashcards

SCisSsors clay

a hammer a nail

a screw d tape measure

kuvatyokalu. papunet net
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Attachment 22.1: Arts & crafts equipment flashcards

o @ @

a sewing needle a sewing machine

pincers asaw

a screwdriver a spanner

27 City of Helsinki — Education Division Handbook for Bilingual Education / English-enriched teaching and learning, Grades 3—4 / Attachments — Late Spring CC BY-NC-SA 4.0





Attachment 22.1: Arts & crafts equipment flashcards

a drill a hatchet

pliers a rasp

©

sandpaper
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Attachment 22.1: Arts & crafts equipment flashcards

T

a vice safety glasses

v

a bolt a nut

a ruler wood
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Attachment 22.1: Arts & crafts equipment flashcards

wood board a safety pin

a straight pin a seam ripper

sewing thread wool thread

kuvatyokalu.papunet net
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Attachment 22.1: Arts & crafts equipment flashcards

cotton thread

N

a tailor's chalk

a level a square
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Attachment 22.1: Arts & crafts equipment flashcards

a button

iron wire silk paper

tape felt

kuvatyokalu papunet net
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Attachment 22.1: Arts & crafts equipment flashcards

a bobbin a felting needle

3cm 2cm
@] MITTA-LISA

Nie 8p 90 100 12 149 169 18 :

© 00000000 =3
2 242 2w 3 3w 4 4n S

Scm

a machine needle a measuring gauge

needle felting wool

kuvatyokslu.papunet.net
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Attachment 22.2: Speaking frame 1

| like wood because it is soft.
paper it feels cool.
wool it Is pretty.
cotton it looks natural.

Attachment 22.3: Speaking frame 2

| chose leather it is durable material.
| wanted :
cardboard because | it looks good.
to use . :
| like watercolours | like how it feels.
how | planned my work.
how the work turned out.
happy how | concentrated during the
I’'m | content with | process.
disappointed how | worked with my group/

partner.
how | was patient in my work.
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